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Bharat Ratna D B3R,
Asnbedkayr University
. Delhi SPURE .

Minutes of the Foureth Meetiag of the Board of Management
Tuesday, 9 Junc 2009

Yenue:

Committee Room T\o 3

India International Cenire r‘\nnLM:
New Delhi

Time: 10.30am

—y . -r 4w

The following members participated in the miceting:

l. Professor Shyam Menon, Vice Chancellor (Chairperson)

2. v Professor Armaity Desai

3.~ Professor N.R. Madhava Mcngn

4, Dr Kiran Datar

5. Professor, Ahmed Raza Khan . . '

0. Shri V.Y Bhat, Principal Secretary, Finance, Govemnment of NCT of‘Delhl

7. - Dr G. Narendra Kumdr Secretary, Higher Education, Government of NCT of -

Delhi _ . o .
i i' .
1. "The Board took notc of the: ‘nomination by the Hon Chancellor of Profcssor

‘Ahmed Raza Khan as a member of the Board of Management of Ambedkar
University, Delhi under Clause 21 (2) () of the University Act. W

The Board we]comed Professor Ahmed Raza Khan as thc new member on the
Board of Management.

2a. The Minutes of the third meeting of the Boacd ofManagement held on 3
November "008 were duly .ld nnd LOllﬁl‘ll n..d :

2b: - T hc Board endorsed the rcpur( ul‘ the Aouun T uken on. (he Mmutes (Anncxure
1). While doing this, the Board took cognizincg ¢ that the Hon, Chanccllor
desired that Statutc 7(a) and 14(a) be placed before. the Board for formal
consideration and approval. The Board considered and recorded that Lhese

statute had already been considered and approved by the Board.
r ; : \
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b, The following two members of the Board of Management were nominated to

?

QUL O L UL

-

RIS Ve Board considercd +

¢ Blinvies of the meeting of 1he Finance Commitiee
held o b Tuee 2009 aind codoned the decisions inade. {Anaexure 2)

the Finance Commiltee ander clause 27 (1) (d) of the Universinye Act:
b D Kiran atar
2. Professor Ahined Raza 1 han

The Board considered, delit-erated upon and approved the pragramme
stiuctures of

a. MA in Developmient Studics
b. MA In Environment and Development .
¢ MA in Clinical and Psychosocial Studies

Certain substantive suggestions for imodifications in the programme structures

came up during the discussicn, These were duly recorded to be communicated

10 the core tcams of ¢xperts working on these programmes. (The Programne
Structires and other details, modified and amended after taking into ) - -
consideration the sugpestions of the Board is presented in Annexure 3.)

The Board resclved to invite Professor C.R. Babu, Professor Emeritus at the
University of Delhi as Distinguished Professor of Environment and Ecology at
the Ambedkar University, Delhi. This will b: an honorary position. All
administrative, academic and logisiical supyort will be extended by the
Liniversity to facilitate the dischurge of dutics by Professor Babu. The Board
resolved to request Professor Babu to proviae guidance and leadership in
seting up the research and teaching programmes of the School of Human
Ecology in his capacity as Distinguished Professor.

The Board considered the note presented by the Vice Chancelior on the matter . | '
of constituting selection committees for faculty-positions (Annexure 4). In’
approval of the proposal made in the note, lhe Board made the followmg
“resolutions: -

a. Resolved hat the Board of Management wil! discharge the function of the
Academic Council as under St: wte 14 (2) (iii) and approve a panel of experts
out of whom the Vice Chancellor will nominatc three experts on the Search
cum Selcction Commnrtecs for the first set of core faculty of the Umveﬂs:ty

b. Resolved that in the case of selection of the ﬁrst batch of' Professors in .
addition to wliat is sparfcd under Siutute 14 (2) here shall be u member of_. . e
the Board of Management nommaled by the Vice Chancellor on the Scarch T
cum Selection Lommluees -

c. The arrangemgm mentioned at a. and b. above wijl'have validity till 31
December 2009.
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© . d. Resolved that the resolutions ata., b. and ¢, above be referred to the
' C Chancellor tor approvil under ¢ L.usc 30 (5) ol the University Act.
& S I b. Resolved that the panel of experts proposed by the Viee Chancellor be

* approved with some additional names. (List confidential),

¢

¢ 7. The Board resglved ihut the composition nf'the sclection committee for the

post ofRegis[r?n' shall be as given below:
o
I Vice Chanccllor
¢ 2, Pro Vice Chancelfor or one of the Deans to be itominated by the Vice
Q. (“h_ancc“or )
_ 3 One member of the Bowrd of Maragement to be nominaied by the Vice
L Chancellor - i,
4. Three experts with experience and expertise in administration,
C . '
Four members of the selection committec (swho shali include at least two experts) ¢
| [ & shall form the quorum for a mecting of the sclc”t:on commmec constituted as
\ above. -
g & ) |
L 7b. The Board rosolved that the conposition of the seleetion commitiee for the post of
; ¢ Director, I'" Services shall be a. given below: '
1 . .

¢ _ 1. Vice Chancellor ' |
Y S W _ 2. ProVice Chancellor or one of the Deans to be nominated by the Vlcc
: Cham.e]!or _ -
- Q 3. One member of the Board of Management to bc nominated by the Vlcc

. . Chancellor

: < 4 Thr°e exputs with experience and expertise in Information ‘Technology.

¢ Four membcrs of the selection commmee (who shall mcludc at least two cxpcrts)
l shall form the quorum for a mecrmg ofthc selecllon commlttee constltuted as

¢ .lbove C
| ) 8a. The Board considered the proposal to establish a Centre for Early Childhood
f Educaiion and Development (Annexure 5). The Board resolved to establish”
L Q such a centre as provided for under Statute 12B.
| .
@ - 8b.  The Board resolved to authorize the Vice Chancellor to c,onsluulc an Advnsory .

o Committee for the Ccntre o . - o _—
| o - 8o, The Board msolved to e:\lend the terms of Profcssor Ven:ta Kaul and Dr

ccccececcece

Addrsh Shanna as’ flll tie aid part. tim¢ Visiting P Professnrs respecllchy flll
regular deploymem of facully is madc in- lhc Centrc

. . Sy
' P P

9. The Board resolved to ex*end the term of Shri C.R. Pillai as consuilant for
lormulanon of statutes, ordinaices and regulations for another six ‘months.
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i) The Board resolved i eniend the tom, of L e Ashish Bharadwaj as Consuliani
[T «ilf the appoiniment of the Director I'T Services is made, [
J

[ The Board approved e professional engagement of Shri P.B. Vijay, Former

Dirzetor General, CPWD as Advisor, Campus Development, The Board
autharizedhe Vice Chaneetlor to decide on the compensation package in
consultaiton with the Searctary, Higher Education.

2 The Board approved crnigaging a retired Librarian as Consultant (Library} on
such compensation package as mav be decided by the Vice Chance”or in
consullation with the Sceretary, Higher Education.

o

FX The Board ratitied a resolotion taken by circnlation on 14 Marcl 2009, (Copy
ol the resolution in Annexure 0)

The meeiing ended with a Yote of Thanks.
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Annexure /

Repori of the Action Taken
NMinutes T, 1a, 2. 3: No further action needed.

Minute 4: The Statute 12A (The Schools of Studies) and Statute 1213 (Centres
{or Studies and Rescarch) a5 resolved to be created by the Board of
NManagement hiave been approved by the Chancclior vide comnunication No.
DHE. G185 AUDSatetes 08-09/46372 da wd 27.3.09. Copry c.ncloqc as

Annexure TA.

NMinute 5: No further action has becit initiated so far on,thié matter.

Minute 6: The Statate 7A (Deans of Divisions) and Statute 14A (Selection
Committees for appointment to Senior Administrative Posilions) as crealed by
ilie Board of Managemeat has been approved by the Chancetlor on 1.2.09,
Copy of the noting is enclosed as Anncxure 1B. A communication No.
DHE.6(185)/AUD/Statute/ 08-09/6372 dated 27 3.09 (Copy enclosed as
Annexure 1A) states that the Chancellor has desired that Statute 7A and 14A
be placed before the Board of Mimagement for formal consideration and
approval, The Siatutes 74 and [4A are included in the minutes of the third
meeting «f the Board of Maaagement which have been circulated among
members of the Board of M inagement on |8 January 2009.

Minute 7: No further action needed. . L l
Minute 8: No further action has been initiated so far on this matter."'-

Mm ute 9: No ﬁmhcr action nceded. As a matter arising out of this minute, it.
must be placed on record that the position of Director, IT Services has been
advernsf-d The process of processing the appllcatlons will begin soon.

]l

MmuLes 10, 11: NO further action needed. As a marter arising out ofthese
minutcs, it must be placed on record that faculty positions have been
advertised. The apphcanons are being proccssed at present

Minute 12: The first batch of 17 students in the Postgraduate Diploma in

" Development Studies were admitted through an admission process eomprising
an entrance test and an interview. The semester 1 for this programme began
with effect from January 2009. The semester | is complete i1 May, I*' week
2009. The Semesier 2 which comprises Imemshlp and & project work has
begun with effect froin 1 June 2009. A brief repon of the progress so farin the
. Mirst'cycle of the Pmtnrndunte Dlploma in Development Studlcs is encloscd as

Annexurc 1C. -

N'll‘lun. 13: Mo further act.on ueeded

Minuts 14: Professor A.R.Khan has |0med with effecl from 1 April 2009. He
has been appoinied as Dean, School of Undergraduate Studies.
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Niete T tews decr ded 1o regueest She CUR Piflai w assisi the University
wit the framing of Sqetutes and Ordinances, initially for a period of six
maonths against a prole.sional fee of Rs 23,000 per monlth. Shei Pillai has
completed hits #ix menihs of proivssional engagement, and during this period
he assisted in the ereation of the initial statutes and ordinances. He is at
preseit in the provess o! formulazion of dralt ordinances for recruitment and
service rules for faculls and stalt. Shei Pillai is also on the Cominittee chajred
by D Kiran Datar 1o recominend creation of the administrative structure and
admiinistralive positions in the University.

Minute 16: The Vice Chancellor consulted Professor N.R. Madhava Mcnon on

i4 November 2008, 1t was decided to engage Dr Ashish Bharadwaj for the
formuiation the 1T services plan for the university initially for a period of 6

months against a professional fee of Rs 20,000 per month. Dr Bharadwaj has
completed his six months in May 2009. Since the process is on with regard to
installing the hardware and the library software, laying out the LAN, setting

up thc computer labs, and the documentation and preliminary work before the

open tendering for the enterprise resource management system, the temm of Dr
Bharadwaj has been extended till the present meeting of the Board.- A brief
report of the work done by Dr Bharadwaj is enclosed as Annexure (D,

Minute 17; The Vice Chancellor consulied Professor N.R. Madhava Menon
on this matler on 14 November 2008, it was decided 1o shelve for the present
the proposat ol hiring Prolessor Soumitri Varadarajan of the Royal Melboume
Institute of Technology for seiting up the School of Desiga. It was decided’
that a pre- mccpuon project be initiated with the help of local expertise and the
proposal thus prepared may be brought to the Board for approval. This matter
was further considered in the meeting of the Standing Committee for
Administrative and Financial Maiters on 3 February 2009. The Standing
Committee approved the general mode of initiating new Schools and Centres’
in a pre-inception project mode by hiring expertise available in India through
visiting faculty positions. In accordance with this, two Jocal design experts

have bﬂen hired as visiting faculty and the ‘roposal for the School of‘Desngn is

oemng ready at present.
Minute 18: No further action needed.

Minute 19: A meeting of the Standing Committee for Administrative and
Financial Matters was held on 3 February 2009. Minutes of the Meeting is

enclosed as Annexure IE

Minute 20: A notification was madc to-this effect.

Misiute 21: The process of creating statutes, ordinances and regulations . o

pertaining to emoluments, teyms and conditions of service and other matters
relating to the employment ov teachers, officers and other employees is on at

" present. Shri C.R. Piliai is in the process of drafting the initial, formul'atlons
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“Dikshit, Chief Mihister of Delhi presided over the function. Dr Gail Omvedt,

Sine 220 The following Commities has been constiteled 10 recommend 1h
admivistrative strocwre and the administratve positions 1o be created:

Dr Kiran Datar . Chairperson =« - C e o s
Sk CR. Pillai '

Dr A KL Dubey

Shet 01 Sharma Nemb-r Sceretary

Uhe Comnitice er taa times, The Commiitee is expected (o hold another
cuihle o meetings in July and ninalize its report.

Cloprerd:

Consultative Meetings: . - .
Durirg January to May 2009, several consultative meetings were conducted
on e various proposed schools and centres and also on issues related to
ascessmenl, stedent support, teacher recruitment and so on. A list of these
mectings is enclosed as Annexure 1F.

Two Special Functions:

Ambedkar Birth Anniversary; On 14 April 2009, a half day seminar was
orzanized at the India International Centre to celebrate the birth anniversary of
Dr B.R. Ambedkar and the birth of the Ambedkar Universty, Delhi. There was
a pathering of about 100. Professor Deepak Nayyar, Member, National
Knowledge Commission presided over the function. Professor. Yash Pal, Shri
P.K.Tripathi, Principal Secretary fo the Chief Minister spoke. Thére was a
presentation about the Universit* by the Vice Chancellor and another about

. the Pn-.lg;,mdu‘m, Diploma l‘m;__mmmt, in Development Studies h\' the
Programme Coordinator

Inaugural Dr B. R} Ambedkar Memorial Lecture “Ambedkar’s Legacy™ was
delivered on 28 May 2009 by Lord Professor Bhikhu Parekh. Smt Sheila

Sociologist and Biographer of Dr Ambedkar also spoke during the function.".
The 200 strong audlence comprlscd mtellecmals promment cmzens and
students. - .
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GOV, OF NCT OF DELHI
DIRECTORATE OF HICHER EDUCATION -
B WING, 2V ]LuOR, S-SHAM NAGIH AMARG, DLLH]

No. DILE.6(1835)AUD/S insute/08-69/ € 312X Dared: 27| o
To

The Vice-Chaitcellor,

Bliarat Ratna Dr. B.R. Ambedkar University,
Integrated Insiitue of Technology Campus,

Plot No.13, Sector-9, . .
Dwarka, New Delhi-110 075. :

.

Sub: Notiftcation of Storuses 12{a) and 12(b) o) Blhiarat Ratna Dr B.R.
Ambedkar University.

Str,
With reference to your office letter dated 28,01.2009 on the above
imentioned subject, I am Jirected 1o ngfor ‘m your good-self that Statutes
: . 12(a) and 12(b) of Bharat Ratna Dr. B.R. Ambedkar University have -
T - been approved by the Hon'ble Lt. Governor/Chancellor.  You are’
requested to send duly signed 5 copies each, English and Hindi with CD,
in the form of Notification to be pub]:shed in Part-1V, Delhi Gazette
Extraérdinary.. Sample of Notification pertaining to GG'SIP Umvers:ty

is enclosed Jfor recdy reference.

It is ﬁu-ther inform that Hon'ble Chancellor has desived that
Statute 7(q) & 14(a) will have to be placed before the Board of
Management for formal consideration and approvai.

Yours JSaithfully,

-/".

R

RS ' \..A'-’,.—

s e .A,-:T,;.A..:A._._j-._.._._.... - _u e . G e - . (ﬁ{.S- SHAMIA} .
ADMN. OFFICER( Hr. Edn,)

Encl: As above.
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AMBEDKAR UNIVERSITY, DELHI

As provided for undier Section 3¢ (2) of the Bharat Ratna Dr B.R. Ambedkar
Vishwavidyalaya Act 2007, the Board of Management of the Ambedkar
University, Delhi, in it 31 meeting on 3" November 2008, made the following
two new statutes:

Statute 7A Deans of Divisicens

1 . :
Strarute 144 Selection Comuntitiees for Appointment (o Senior. Administrative

Positians

A copy of the Minutes of the 3" meeting of the Board of I\‘/Ia.hagcmem is also
enclosed herewith. ‘

The aforementioned Statutes are being submitted herewith for the kind approval
of the Chancellor as per the provision under Section 30 (3) of the Act.

Submitted please.
§
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Annexure 1C

Arabedlar University, Delhi

Postrraduate Dipiont b ey clopment Stadies (2008-2009): A Report

Amshedlr Dnoversity, Deild (U8 canstituteo an Experl Committee on Development
Szumes (with P rofessor M ancranjun Mohanty as its Chairperson), giving il the mandate
for curricubum development of a postgraduate diploma programme in Development
Studies. The Comniillee recornmended o two-semester programme: the first semester for
JLaught courses; the second for internship and a project report. AUD decided to launch this
programme in the closing menths of 2008, -

AUD was keen 1o run a programme on a pilot basts paraliel to the development of the
infrastructure and the recruitment of faculty. Because of the shared philosophies of the

- 1wo institutions, AUD and the Council for Social Development (CSD) got together in this
endeavour and the Postgraduate Diploma Programme in Development Studies was
developed with the intention of beginning the academic session from 5 January 2009.

After a writlen lest and interviewy, ‘welve students were admitted and the classes began as
per the calendar, Eleven students were given fee waivers for the first semester. Two of
themn, however, withdrew from the programme: one got a permanent appointment as a
teacher in a Central Schoo! in Assam; the secoud had his deadline for submission of Ph D
dissertation approaching nearer. Finally, for the first semester, nine of the remaining ten , .
studen.s had full or half fee waivers; five of them were also awarded merit scholarships.
.The decision for the second semester fee waivers and scholarships is pending.

The first semester lasted from 5 January (o 4 May 2009. Interactive ciassrooms and off
campus activities (e.g. visits to Indian Parliament and-Delhi Minorities Commission)
‘were used as leamning tools.- ‘Distinguished academics, retired bureauctats and social -
activists were m\ned to deliver lectures. The course on Development Economics and
Globalization was shared by Amit Bhaduri, Ajit Ghose, Manoranjan Mohanty, "
Muchkund Dubey, NJ Kurian, T Haque, Pulin Nayak, Smitu Kothari and Kaustav
Banerjge. Development and Environment was taught by Manoranjan Mohanty, KB
Saxena, KR Nayar, Biswajit Mohanty, Smitu Kothari, Amit Nair, Smrithi Talwar, Pnya
Srinivasan, Sanjay Upadhyaye, Shankar Gopalakrishnan, Shilpa Chauhan, Himanshu
Thakkar, Biraj Patnaik and Nitya Nand. Development and Social Justice was covered
jointly by Manoranjan Mohanty, KB Saxena, Hari Mohan Mathur, NJ Kurian, SK
_ Chaube, Virginias Xaxa, Mary John, N Sukumar, Anshu Srivastava, MK Jabbi; Arun
“'Ghosh, Prashant Trivedi, and Gilbert Saheatian. P Mohan Raju and DS Chandi taught

eeens meeem== Basic Skills i Computing and Statistics, while the CS0 stafY supervised the students for .

their Guided Reading Course.
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Eaaduaiion of students invalved carry home assignments, class room presentations,
reflective comments on papers  ariicles. book reviews and a term paper. The students
alse gave feedback about the course contont and detivery of the prograinme.”

Afier a break till May end, the s2eend semester, [ully devoted to internship and project
repott has started fom | June. 2 bt students have already joined their internship
providers: iwo are nat iDelhi for some nnavoidable personal reasons. Fach of the
following organizations has taken o student as intern: Nehru Yuva Kendra Sangathan
(AMinistry ef Youth A ffatrs and Spocis), Care India, St Stephen’s I-iospilaf, Dalit Arthik
Adhiker Andolan (Mational Campaign for Dalit Human Rights), Nirantar'and Score
Foundation. New Concept has accepted two interns. Prayas, SARD, NYKS, Omaxe
Foundation and Score Foundation are the oplions available for the students whose return
is awaited.
3 _
The internship is for three months, and within a month thereafter, the students would be
required to write then project reports (12000-15000 words), whieh wouild then be
evaluated. ' '
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Annexure 1£)

Tasks aveampdinhied Ly e Ashish Bharmndwaj dareing the six months of his association with AUR

Formalating and docamenting an i1 Visien for AUD

a.
b, Specitication design of the neee orl sysicos, internet access mechanisi, and power conditioning
sy slem,
c. Specification design for adequate uninterrupted power backup 1o ensure 24x7 operation for
essential IT services. :
d. Configuration validation for Provurementof hardw are and soflware necessary to fulfill the vision
¢, Advising the Library Commitiec on the automation of the library system. This included selection
of @ Library antomation system, system of bar coding and security, using sman idenlity eards for
students that deuble up as library tickets ete.
£ Formulating a backup and Disaster Recovery policy. .
g, Desigoing system and user access controls for services and data.
h. Prepasing and documenting a roadmap for implementation of an Enterprise Resource Planning

(ERP) syvsiem catering o the following funetions of University operations:

Studein Lifecyele Managenent
Finance and Accounts

il.
iti. Human Resources and Payioll
iv. M:terials and Assel Menagement including purchase and procurement

i, Formulating and Jecumenting a plar. for development of the rules and regulations that will

govern the implementation of the ERP system.

- j.  Mainmining and apdating the website regularly.

k. Assisted the precarement process for procurement of:

1. Server
i. Computers
iii. Online UPS
iv, Generator
v. Servo Stabilizer
vi. Laptops
vii. Telecommunication equipment
viii. Mobile endpoints.
ix. Security and antivirus sofiware
x. Refationat Database Mamagement System
xi, Wireless network points
xii. Netwerking equipincut
xui. Penpherals
xiv. lnternet access systems

- (‘ RN "L‘
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Annexure 1K

Amizedlkar University, Deli
Minutes of the First Meeting of the

Standing Committee of the Roard of Mauagemcnt
on Administrative and Financial Matlers

Minutes of the 1*' Meeting -
o February 2009

“enue:india International Centre
New Delhi
Tinte: 930 am

- - . .\
"

The following members participated:

- Professor >hyan'1 Menon
" Dr Kiran Datar °
, Dr Gi. Narendra Kumar . ~

-

It was decided to make the necessary preparations for the implementation of

‘the " Pay Commission recommendations and the corresponding regulations

of the UGC, pending the receipt of the necessary guidelines from the UGC
and the Government of NCT of Delhi. As part of the preparations, work with
regard to formulation of statutes, ordinance; and regulations of terms and -
conditions of employment of teachers, officers and other employées must .. -
begin. The idea of leased housing in lieu of campus housing may be explorcd
Medizal grants and other benefits will be at par with the other Umvetsxt:cs
Possibility of medical insurance schemes should be considered: Start-up -
research grants, research scholarships/assistantships against praposals from

faculty can also be accepted in principle.

To dratt insertions for advertisement for faculty and other posmons were
approved. '

i

" Masters level and also PhD programnics with effect from 2009-10. The -
student intake should be about 120 150 :

It was de cided to launch the 2009-10 programmes from the Dwarka campus.
Possibilities should be exj lored for extending space alloumou wuhm the

H!f'iffas decided that AUD must try and launch three to five programmes at the -

e o
i
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‘intemationally renowned institutions in setting up and in energizing the new

-or every year. This would be a way of establishing ongoing partnersh1ps with’

r

£y

I

Dhwarioa caaipus, I necded, requestimg the Government of NCT of Delhi o
alivvmperunly the entive Iwarka Polytechnie camipus with its hostels and
"l'l'uﬂair'iurs shonld whse be explared. The plan about moving @ the

i be addressed onee it s clear as Lo when 1t will

U‘

Niashiers Late cannas ~houkd

weomade avieiable 1oL,

irawns Jducided 1o co aqend with the advertsement for the ]1usmon of Registrar

fatloniing e UOGU nomis and vaidelines,

As regards the Conrotler of Firance, it was decided to explore possibilities of
deputation from a wide runge of government departments and organizations.

e s deeided to constitute a commvittee with De Kivae Datar as Chair to
cxamine the feasibility and recommend a model for establishing a sleek and
eflicient administrative structure and further to recommmend the creation of
administrative positions other than the statutory ones.

Hwas decided to initiate new schools and centres through a pre-inception
project mode of three 1o six months ip which (a) locally available expert(s)
could be hired as full time or part time visiting faculty and the task of
formulating the detailed project proposal through consultative process and
ficld-based need appraisal be assigned to hinvher/them with definite time
frames and specifications of deliverables. The project proposal thus developed
could then be taken to the Academic Council-and/or Board ofManagemeni for -

approval,

It was decided to involve the participation of visiting {aculty from .

schools and centres, They could be brought in on limited terms every scmester

(S S O SO O G C ¢y € (e

intemationally reputed institutions. Every .school and centre set up in AUD
must have partnership arrangements with such institutions. o

ey

v

L:"U-vbm L

[t was decided that the Vice Chancellor can make dec:s:ons with regard to -
professional fee for designing logo, signage, style sheet, website and so on.

Sd/-

* el e e
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Vice Chancellor:
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AMBEDRKAR UNIVERSITY, BDELHI
© ' - Meetings/Events
i )
[ Sl | T Theme th!n ¢ Date ‘ Venue number of
T\o f _____ f L participants
© | Launchmg. Proﬂmnnm PGDDS 17" Nov. India (0-70 participants
o " 2008 Habitat ,
) L i ) Centre _ L .
Q 2| Consuluuive Meeting on the'School of - ( PRl IGH,DU. | Abgul 25 experts
i Human - m[om Jan. 2009 parjtfcipated in the
¢ _ meeting alongwith
! i : the AUD core team |.
L S [ 3. !First prglzmmaly Consultative Meeting, | 15" Jan. IGH, DU. | 5Sexpertswith AUD |.*~ |
© ' on School of Human Studies” «| 2009 core team ' e
4. | Consultativé Mezeting, School of 19" & 20" | IGH, DU. About 15 exprrts ..
QO Educadional Studies Jan 2009 all over the country
i : along with the
& - 1 ; | . AUD core team L g
U 5. | Meeting of VC Prol. A.R. Khan on 22" Jan. { CIE Prof. Khan and the |’ ' :
' Schasl of UG, Colirses? = 7§ 77 20097 AUD core team’ T TR
© 6. | Standing Committec of the Board of 2™ Feb. 1c ! . I
Management 2009 . _ i
Q| 7. | Consultative Meeting on the Sc,hool of [9%& 10" IGH,DU. |about20experts | . &
o UIIdCT(J‘ aduate-Prograinme ;: Feb. 2009 along w:th the '
: o ' i AUD core tearh :
© 8. Consulrame Meeting Eva]uatlon 16" Feb. _IGH, bu. about 17 experts '
' Structures’ : ‘| 2009 T along with the -
; i ; , AUD core team e
- i g ‘. —_— - — -~ W
' 9. | Consularive Mecting Students’ 17" Feb. IGH, DU. about 20 experts.
A Support S_\,-'stéfm/structu're 2009 along with the
_ AUD core team
8 10.] “onsultaiive Meeting Centre for Early | 237 &24™ | IGII, DU. about 20 experts
& Childhood Education Feb, 2009 along with the _ i
: ! E AUDcoreteam - | =~ ¢ o
C o |
U i 0 - e -
. " .
: i
¢ ; . -
© ; -
L Q
o ! ("*4/1;, |
© S
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Consuliative Meeting Staff
Recruitnent

( i

If) Consulaative Meeang Studenis’ Fee
Stricrures

i

13.1 Consuituive hMeeting School of
| Human Studies
f

O

f:nna
[

| 27™ Feb. [1GH, DU. | about 12 experts [
| 2009 along with the
o Al.D core team J
25" Feb. 1GIT, DU.

| about 15 experts (

along with the
AUD core team

RN !"IES H. DU,

i

| about 20 expents
‘ aiong with the
AUD core (cam

< Byl f 6

J
U
LI
J
Y
)
J
J
. J
!4.' Books Exhibition by about 25 books {6™ March AUD, about 20 experts o
seliers and publishers exhibited their 2009 Dwarka mvited fromn J
eollection. : ' various subjects D
recommended .
- o books for purchase J
F5.] First meeting of the Cammittee to 20" March | 1GH. DU. about 20 experts ] -
formuiate the adininisuative structure 2009 along with the J
of'the Arabedkar University, Delhi AUD core team -
16.] AUD faculty meeting with PG 28" Marcn | IGH, DU All the students, J
Diploma studemis in Development 2009 7 AUD core team and :)
Studies (inleraction for intemnship) u few experts -
I 17.] Second meeting of the Commitiee 1o 3t Marﬁ IGH. DU 5 members of the o
formulate the admirndstrative structure | 2009 committee ;
| of the Ambedkar University, Dethi . e - )
18.1 3" Librarv committee meeting 8™ April Committee | 4 committee - )
( 2009 room, members J
Dwarka
1o ] ' | Premises J
19.] Celebrating the Ambe dkar Jayanti and | 14" April | IIC, Lodi Professors Deepak J
the binth of AUD ' - 20G9 Road - Nayyar, Yash Pal s
T R L oo : and about 80 _ w2
: [ partitipants
20.| Meetng on the proposed School of 15™ April IIC .| Professor Shivaji 7 o
Culture and Cteative Expressions 12009 Panikkar, Dr ‘\_J
: . . L s
: Diamend Oberoi =
and the AUD core E)
| _ team ST L
21.{ Meeting on the interdiscplinary core 26" April IGH, DU About 15expets | - . i r\)
¢ourses which are part of the MA 2009 and the AUD core |. R
programme of the School of Human team - i
Studies - 3
_ 22, Consultative Meeting on the MA in 2"and 3 [ IGH, DU About15. o oof el
Developiient Stadies May 2009 : participants and the |- Y
~ 'AUD core team ‘
23.| Meeting with experts on School of 19th May IGH, DU 4 participants with -
Development studies 2009 | AUD core team

B —
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AT

DIDS

5’HUa ma (10

i
D updal: about the i wor sship JJJU TANINIC

i
J ~nd b mlmn. ahott the forth Lom!n‘

\mhu kor's thmmi lu lmc,)

Deveio

opment studies

Development studies

n

:

20. l\ItLll'l' witl eaperts o Hlen[ ol

21 May

EIiey]

B

il
i i»hum Lt o perts on Sochool of

- J 26" May

' 32l May
2004

Fens "[‘ 8 students of DIDS

| ‘ atong witn the
AUD core team. ~

CVIGH. DU 15 participants

|

(Prol.CR Babu &
Dr S.Singh with the
AUD core team)

2009

“’ IGH. DU.

I § participants with

the AUD core team

27.{ Aambedkar Memorial Lecture by Lord ] 28"™ May [IC, Lodi About 200 strong
I'rofessor Bhikhu Parekh. Chair: Smo | 2009 Road audience
Sheila Dikshit, Chiel Minister of Delhi.
Discussant: De Gail Oomivedtl -

28.| Meeting with experts en School of 30th May IGH. DU 3 participanis wi

Development studies

il

2009

— o
the AUD core team | :

(Dr Satyajit Singh " |*:

S & Dr Rohan D’
4 Sauza) -

[ 29.] AUD students appointinent w:th the At the CM’s | 5 students and 4
Chief Minister of Delhi, to present a 2009 residence other staff of the
bonsai of the Ficus tree/Bodhi tree University

.| from which the University’s logo is :
. | been taken. ' T T R
30.| Finance Committee Meeting 4" May Dethi =

W : ' L 2009 Secretariat
iy -
i : )

i
§
i .
#
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Annexure 2

Minudfes ol thie ©irst flecting of the Finance Comntitice

Thursday 4 dune 2009 4.30pm

Voo
Doihi Sevretinat
New Delhd

Prof. Shvam B Munon, Vice Chancellor

Shri VA Bhal, Prnacipal Secretary, Finance .
Governiment of NC "ol Delhi

Dr. G. Narendra Kwmar, Secretary, Higher Education
Governnient of NC T of Delhi

Neinbers praszat

Special Invitee: Shri C.ML.Sharma. Advisor Finance

1. Interim Financind Information in rc-s']icc( of the Finaneial Year 20608-09.

The following information in respect of he amount of Grant-in Aid Reeeived by the

University from the Governmant of NCT of Delhi during the Financial Year 2008-09,

and the Expenditure incurred out of it upto 31.3.2009 were taken note of and
approved. '
. Grant-in-Aid

Total Grant received from the Governmtent of NCT of Delhi

during 1the financial year 2008-09: Rs 5,00,00,000

Break-up _ .
- Capital: Rs 2,00,00,000
Revenue: Rs 3,00,00,000
b. Expsndimre o _ o R IR _
Capital: o _ ' Rs 1,59,38,476 -
© Revenue: . - - Rs 1,21,51,000
" b (i) Break up of Capital Expenditure: _ . B C
Rs . 19,700 . -

"Civil Works in the temporary premises:
_ Air Conditioning (through PWD):

Deposit work with Electrical Division of the PWD

for proving electrical fittings/points and ACs

in the Computer Labs, Library, Reading Room, Faculty and other
- Offices, Conference Hall, etc in the temporary premises:

Unspent Balance.
b (ii) Break-up of Revente L\(pendlture

Rs 1,18,776

Rs 1,5¢, oo 000
Rs . 40,61,524"

Computer items and Hardware 4 o
Publicity : . Rs .2,83,000 - -
Salary & Allowances Rs 14,88,000

i Rs 10,69,000

Seminars/Expert Committee Meetings

| ﬁfe/ééf 8y
g,

- R 37,54’000_. TSR
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5. Investment in Fixed Deposits

1iring oi Conveyance Rs 3,806,000
Library Books Rs 16,012,000
Cnisels Expdr. . ) Rs  33.59,000 .
U'nspent Balance ' Rs 1,78,4-9,000 ;

I was approved that the unspent halance at the ¢lose ol the Financial Year 2008-09

miv be kept by the University as additionat funds for use in the Financial Ycar 2009-
In,

2. Nelegation of Financial Powers

A 1able of proposed delegation of financial powers among the ofTicers of the
University was considered. It was decided to refer the table of proposed delegation of
financial powers (o two experts, vi.o., Mrs Janaki Kathpalia, Hon. Treasurer,
Liniversity of Delhi and Mrs Vaad: na Gupla, Financial Controller, Guru Govind
Singh Indra Prastha University for their opinion and advice, before a decision in this
matter is made.by the Finance Commirtee. It was decided that till a formal delegation
of financial powers was made, the full powers of sanction of expenditure bk exercised
by the Vice Chancellor. I

3. Financial Rules and Procedures

- {rwasdecided that the University should foltow in principle the Manual/Guidelines ¢ f
Procedures for Purchase/Prccurement of Goods and Services of.the Government of -

[ndia. It was decided to adopt and niake applicable the General Financial Rules (2005)
of the Government of India till the University formulates through duc process its own
anncnal Rules and Proecdures

4. Banl\mg Arrangementq

The Con.mmcp was informed by the Advisor Finance of the unsatlsfactory scrwcc by
the Branch of the Canara Bank in which the account of the University was being .
currently held: It was decided to formally communicate to the Bank about the qualny
or service and to see if there is any improvement in their services. In the meanwhile, it~
was decided to explore pOSS!bl]lIlCS with other Banks, e.g., Corporation Bank1
available near the tcmporary prcmlses of the University. .

=5
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Towas decided o conunue the oractice «f the surpius funds ol the university being “oy
feplin short terim fived deposiis with Natonalised Bank(s) which ofier the maximam —
rale ol Inlerest. :
ST - - J
P
O, Ladget Bstinues 2009-10 J
TI~-. “’ ey il s e 1 e P e (T e . u
e Bucget Fstimates of Rupees 300 crore under Capital Head and Rupees 12.40
crure under Revenue (Reeurring) Head and Rupees 4,30 crore under the Revenue \J
(Non-Recurring) Head {as approved in the second mecting of the Board of
Management di. 2.9.08) had been submitted by the AUD ta the Government of NCT J
of Delhi for 2009-10. It was informed by the Principal Secretary, Finance that in _
Tesponse 1o 1his proposal, the Government has kept a provision of Rupees 5 crore <
under Capital Head and Rupees 8 crore under Revenue Head as Grant-in-aid to the
AUD under the Book of Demands for the financial Year 2009-10. J
The issue of pracuring land for the permanent campus of the university was also U’
discussed by the Comumitiee. It was decided that the preliminary steps with regard to J
acquiring 30 acres of (the Gram Sabha land in Jaffarpur (which has been identified by ’
e Chief Secretary for this purpose) be pursued. Acquisition of the private land S
contiguous to the identificd Gram Sabha land be laken up first in this financial year bt
itself. Transfer of the Gram Sabha land identified miay be pursued through a lease :
arrangement if necessary. The Principal Secretary Finznce observed that the
allocation of adequate funds méy be available in 2010-11 for beginning the process of ¥
devefopment of the pcrmanent campus of the University. : ’
e i e : ; . e el e ad
- : i

7. Appointment of Chartered Accountant

It wus decided that M/s Verma & Associates (Chartered Accountants) who are doing
the -Statutory Audit of DSIDC, be appointed by the University for a period of three

years. It was further decided that the Chartered Accountants be changed every three J
years. | U
8. Entitiements of Officers and Faculty -~ ' o _ ' - )

L 1

It was decided that the Officers of the University and faculty be entitled to Laptop
compuiers. The Cflicers be also issi.ed mobile phones and internet connectivity.
While each Officer of the University would be entitled to a vehicle for official
purposes, it was decided to keep vehicl s as a coonmon pool for use by all conccmcd
. for cfficial purposes. It was decided to provide Fax/photocopiers etc as comrpon
facilities in the cambus. o g

3
i
I

9, Impicmentation of pay scales as per recommendation of the 6th Pay
Comnission

3
-
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the Commigee decided ke up this naatter for decision once the regulation in this
revard is reccived from the LIGE

" : . - gt =
it
ine miecting ended with a Vo of Thanks.
Sdi-

Vice Chancellor .
:
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Annexure 3.

The M.A. Proyrammes to be launched in the academic session 200910

f—f_fgggg_qupq ~_ISchool | Duration ;| Credits | Seats |
M.A. Development Schooi of | Two years . |64 35
Studies - Development Studies ‘ (four semesters and
l ( _ l a summer)
M.A. Envircnment and | Schoof of Human Two years 64 35
Development Ecology (four semesters and |
' a summer)
M.A. Psychosacial | School of Human Two years 68  .[35
Clinical Studies JStudies . (fours semesters
L and a summer)

e '
-

Medium of instruction: English

Eligibility: A bachelor's degree in any discipline with 55% marks (or equivalent grade) from a -
- recognised university. Retaxation of 5% for candidates belonging to SC and ST.

Reservaticn of seats: 2.ved on ‘he G(Nernment uf Delhi rules.

Fees: Rs 16,000 per sernester wrll be charged as the full programme fees. Total fee payable at the
time of admissior” will be Rs 186, 000 (for the Semester 1) and a refundable caution deposit Rs 2000

for use of facilities.

Fee Waivers and Scholarships: A !érge, .number of Partial and Full Fee Waivers and S'chol'ar.shlpsf.
~will be avalfable The University will endeavour to see that no deserving prospective student, as far as
possnble is denied the opponumty of studynng at AUD just because of his/her lnablhty 1o pay the fees

r*._«-.-;-«-—-.‘...,... .
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CL O M. A. Development Studies
{Schooi ¢f Development Studies)

Q Duration: 2 years ( "-. 4 semesiers and a summer)
X Total credits: 54
¢ edium of instiuction. English
Number of sealer 30 '
© Eligibility: Bachalor's degree with 55% marks {or equivalent grade)
Relaxation of 5% for candidates belonging to SC and ST.
Reservation of seats. Based on lhe Goverriment of Delhi rules.

e - o - ~ - . )
. - . » s -

from a recognized university.

C
U\ This two year M.A programme in Development Studies will atlempt to quuip students with the ability
to address the challenges of development and public policy as they affect developing societies. It

y
¢ includes eleven taughl courses: E:rght core courses and three elective courses of 4 credits each. The
programme also includes research course work, resear~h practicum, workshops, seminars and fieid- .

based activities.

|3

Q.
- This inter-disciplinary programme |s based on the foundations provided by the broad disciplines of

~ sociology, politicat science and economics and draws upon the expertise from the discipline of social
, work, rural management -as- weH as the practical -learning from the civil services and non-
L5 governmental organizations. This programme will introduce students to the rich theoretical
foundations of the debates on deve!opment and wifl be based on the experience from across
developing countries, especially lindia. The programme is structured around a learning of
) development theory, an understanding of growth and development, and broad debates on the
. structures of political and’ economic ‘arrangements epitornized by State's, Maikets and Society.: This
—will-be- followed- by-an- urrderstandmg of the-debates-and- -strategies -afound .two core sectors of - -
. industry and agricuiture,. as well ias specific issues on welfare and..human development. An
© introduction to indian deve. cprnent thougkt, debates and experience will provide the students a
U grounding of the realpolitik of policy formulavion. The practical issues of policy making will be debated
~.with reference-to institutions and public policy processes which -will be follow Jed by a core course on.
€. the important issue . of environment and developmerit. Issues related to gender, class, caste:and
rel:glous discrimination, of poverty, fequallty, discrimination and marginalizafion, as they affect the

majorlty in developing sccieties will be underlined in each of the coursas, ln addltlon a wide range of

-electives will cater to mdlvrdual lnterect and spncrauzed Iearnrng

¢

u A strong component on research methodology W|II be supplemented with partrmpatory rural appralsal
methods, an understanding -of logs f-ames, as well as the basics of organizatio.n and project

¢’ management. Dedicated workshops :on policy analysis from experts in the field will supplement the’
classroom and practrcal learning. l‘ he programme will focus on analytical skills, oral ‘and written

© communication, as ‘well as provide tools based. on researzh methodology for social sciences, and

ander development practlce The curriculum combines innovative classroom learning with semmars
group work, projects, .and a compulsory internship. leading to a: dlssertatlon More than 30.perce nt of

¢ the Iearnmg is structured outside the formal class'oom process.

‘—'It is expected that grodualeb ﬁunm lhlb programme " will be equrpped lu work in dcvo!opment
organizations, government agencies, corporations and financial institutions, '; non- govemmental

Uorgamzations consultancy firms, civil society initiatives, media as well as the academla In order to

Lcontmuousiy bring in the best in the dascrpllne the course committee will institutionalize mechanrsms
by which a fccdbaok on the currrculum will be provided by experts in this field as well as employers.

©
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! Semester |
{

Progranine Siructure

(Credits in parentheses)

e

- —! T Semester 2

] Summer J Semester 3 JScmcsfer
4

|

4. Perspectives for

G0 000 O G L0 OO

Core | 1. Growth, Society and | 7. Institutions and
( Development (4} rgriculturi and Public Policy
; Industrial Proccsses (4)
i 2 Sates, Markets and | Development (4)
[ Suciely (4] { i
5. Issues in ) luman 8. Development
i 3. Development Development (4) and Environment
Studics: Historical (4)
Contexts and Recent 6. Indian
Trends (4) Development:
Thoughts, Debates and
] Expericnces (4)
I : o
Elective Elective 1 (4) ' Elpgt,ive,r
I . SR E @
- .| Elective
R
Research Inwroduction to Qualitative Research Quantitative L
Course Work | Research Methodology | PRA, Log Frame, etc. Research (2) Cn
- . (2) (2) ) : . o
Seminars Policy Anaiysis (2) Basics of Organlzatlon
/ Workshops and Project
| Management (2) e
Research o Research Pro_;ect leadmg to a Dlsscrtatlon
| Practicum 18) ' N
Field-based [ Internship
' - @
Note:

Cours'e Design and Evaluatiori

e . 3 .

Introductory Non Credit Course: Development Studles An Introduction whpch would happen in the
first month of Semester 1 would be a bridge or a curtain ‘raiser course. This would be through
mdependent study ofa selectlon of spec:f' c readlngs and semlnars :

Each 16 week course will be structured around 12 topics that wnll be taught in a class of about 4
hours(with a coffee break), vihere the faculty will introduce a topic, select students will: make
presentations on topics that will be decided by the teacher, this will be ‘foliowed by an open
discussion. The students are expected to read aboul 100 pages for each topic and make specified
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o i Qumber of presentalions and be discussants to presentations. Students will ble evalualed on the basis
Q' of aftendance, parlicipation and presentation in the class, short analylical written tests and term
papers. The medium ol instruction and avaluation will be based on the English language. A detailed
Q course scheduie that inciudes reading packages for each of the 12 topics in the courses will be
provided by lhie course team at the Legiining of the lerm. This will inciude compulsory and additional
U readings that will be availabie in the University library. T o T

L Course Description
L Core Courses
1. Growth, Society and Development

Social theories have problems relating to economic theories for universality is favoured in preference
Q to social specificities. This paper underlines the importance of the social and political factors as pre-
conditions for development. Rostow's 'The Slages of Economic Growth' would be a good introduction
€& that considers social factors in the analysis of the pre-condilions for take-off. Other literatiire such as
Maddison's modernization theory analysis of India-ano Pakislan, where the social is seen in terms of

& barriers to economic rationality and ‘progress’, wiil be studied. Sociological writings that emphasize
- "c values and-cullural change pitting tradition versus modernity have-a beating on how development is
¥ . perceived in poorer societies. The works of Marx, Durkheim and Weber in understanding society and

{ change will be-introduced. This will be followed with literature on the sociology of development in the
form of theories of underdevelopment, dependency and imperialism. Indian sociological literature in

{ the form of debates on ftraditiorn and modernily, caste and development as well as debates on

* assimilation and integration of {ribals will be studied. ’ o ] S

¢Q .

. ' ] .
L 2. States, Markets and Society

- Mt e e s [1

. e

&} economic management. It will focus.on the concept of economic liberalization (in classical economic
-thought) and critically analyze the political-economic doctrine of neo-liberalism that became.influential
C.in the 1980s. An understanding- of ‘rent-seeking’ is.an. important component of neg-liberal theory. of *. - &
é.‘-polit_ic_s and .economy, and .this will be atteripted with reference to the work of Anne’ Krueger and
" Robert Bates. Specific country analysis will be taken from the three continents - Asia, Africa and Latin . .%
(. America: A comparative study of State Capitalism in East Asia (Taiwan and South Korea) will provide -~
““an understanding of rarkets and states in newly industrializing countries. The third component of this - =
 course will deal with the concept of centrally planned economies, including Soviet Urtion and China, .
, followed by an understanding of state socialist development in developing countries (the penphery of
¢ both capitalist and socialist models). ;This paper will also critically evaluate the concept of new jpublic
,management that emphasizes the role of professional managers at the expense of democratically
controlled accountability structures. This-course will- conclude with an assessm.ent of recent-emphasis "
Con a reassertion of the public: that starts from the second Washington: consensus foliowed:by'the
‘works: of -scholars ‘such-as’ Antony ‘Giddens, Amartya; Sen and Joseph Stiglitz who -underfine’a = -
€ democratic and participatory charactcr to development (and freedom). T e o

%

€3 Development Studies - Historical Contexts and Recent Trends

- This course will concern itself with political and- institutional- dimensions of economic policy .and - -

L P i L e .
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_ {_Economic develcpment has been a major concern for social scientists and thinkers for a c;otiple of
centuries now, but underdevelopment as a distinct category meriting analysis on its own terms is
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something thatl vete o existence fromn the mid-forties or s¢ The course ‘Development Studies -

Historical Conicale :nd Recent Trend Y vill teke sludents through varied historical conlexts that

generaled diffc .n! peadgias of deve'opmcis thinking @3 well as aiferent conditions for initiating

developmenrt p oo -wes, focusing or the post Second War penod An analysis of the Bretton Woods
and how the tise of oil prices lerminaled the 25

syslem s weskficnses (@nd incompiiteness.,
‘Golden Yea:rs An analvsis of how grevdh in developing countries was adificially maintained through
debts and trad. irbalances. it will aled expose theni fo concrete experiences with alternpting to

overcome de\ ccpment, such as the Laun Amcrican, South Asian, Easl Asian and African cases and -
show how the system broke down w.itl. the recession in 197980 which eventually displaced

developmen! v ‘1 structural adjusiment
-
4. Perspectives {or Agriculture and Industrial Development .

This couirse will deal with the diverse approaches that will help in the understanding of agricultural

and industrial aevelupment. Students will be introduced to the classical literature of Ricardo, Lewis, -
Malthus and Boserup that sets the basis of any understanding of agriculture and industrial

development. A swudy of the Soviet industiializalion debate and the conlrasting Chinese strategy of -
agrarian developrrent will b discussed. Th 2oretical arguments made in favour of land reforms will be
evaluated. The classical literature on the pec asantry and the mode of production debate, especially in
the context of India will be studied. An examination of the state as an implementing agent in
agriculture and rural development will be explored, especially in the context of the debate on the

green revolution in India as vell as the Ujjarna experiment in Tanzania (and a similar experiment in -
Ethopia). In the Indian context the debate on the terms of trade in agriculture and the political conflicts
over Bharat versus India will be discussed with reference to the works of Krishna Bhardwaj and ”
Achutosh Varshney. Contemporary approaches to rural development and the recent thrust towards
decentialization will be studied. The discussion on industrialization will include debates on
appropriate strategies and experiences of industrialization in a broad sense as well as 4eal with forms
of industrial organization and labour processes such as Fordism-Taylorism, Flexible Specialization

and Post-Fordist production and labour process organization.

6. Indian Development - Thoughts, Debates and Experiences

- India has been considered as a specific case in literature on development from the time it emk arked
upon its post-Independence development strategy in the 1950s and in recent years has also been
considered a case of a high growth economy in the era of globalization. The course ‘Indian
Development — Thoughts, Debates and Experiences’ will examine the more than sixty-year Indian -
development experience as a specific case of post-colonial development strategy and aim to place
this experience in the context of development thinking. It will also expose students to thinking that -
emerged quite distinctly from the Indian conte::t from economists and thinkers like Gandhi, Ambedkar, -

Mahalanobis, Amartya Sen and others. These debates will lend themselves to specifiz political and

policy choices that the naton made at sirategic junctures o. ts developr: ent.

6. Issues in Human Development

- The issues of Human Development chailenged and at the same time enriched notions of
development and underdevelopment and have come to occupy a central place in policy frameworks
-from the early 1990s. This course will expose students to the theoretical approaches to the role of _
“social' factors such as education, health and access to water and sanitation in defining and -
appraising development strategies and outcomes, including the very influential ‘capabilities and
entitlements' approach pioneered by Amartya Sen [t will also take them through diverse experiences -
with the provision of such 'social goods’ and examine specific policy debates (such as a comparative
understanding of liberalization) on health, education and water in developing countries and
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: Qsewhere. The paper will attemipt 10 crligie market inlerventions in seclors that can be cailed ‘public
Q' goods' that have a bearing on pecple’s livilinoods.

¢ 7. Institutions and Public Paoiicy Processzs
A R - R ] R S N . - v, semsr s LT Lr cwim m .- o
¥ This course will introduce the students lo the débates frotn Cldssical Political Economy to New = "
¢ - [nstitutions. 1t will nelp in the undélsiandmg of inslitutions and power. It will provide an overview of
macro and micio level institutions. !t will deal with issues around collective action, rents and
L} regulation bringing-together, pcolitics, economics and sociology. As the aim is to gain a fundamental
knowledge of institutions and processes hvolved in public policy and administration, the course will
€  deal with an analysis of policy changss that have been introduced in the recent past in India and
o understand the characteristics of these policies that make them politically contentious. This course
will give the students a contemporary approach of dealing with issues of devclopment, helping them

( transcend from analysts to instititional architects.

£ 8. Envirconment and Development

& Rapid environmental destruction p'_resems challenges to policy-makers in developed as well as

O developing countiies. The envirompent presents limits to growth, questions limitless consumption,

. and brings tgwtbej_fore issues of egal;litarian distribution of resources into developmental thinking. This .

¢ Paper will draw Upon the courses frgm the MA. programrmme in Eavironiment and Development and Ve
give the students an understanding of the ecological critique to development. The debate on the limits

£ to growth, anthrbpogentric versus b_i"p—centric development, and the sociaiist strands in environmental

© thought will be discussed. Some understanding of history and colonization for markets that will be ‘

& provided as well as an introduction 1o the different philosophical and social approaches to nature will -

O be provided. The paper will discuss:select environmenta: challenges and will try to bring to the fore =~ ¥
different disciplinary “methodologies  (specifically history,”. politics, = sociology, - economics- and

{ geography) towards understanding the dialectics of environment and development. The focus will be
to present a developing country perspective that critiques limitless growth and focuses on sustainable

&} livelihoods for the noor. _

[P —

© Electives - . |
Students wilf choose 4 out of the electives on offer in any year,

C
u. 1. Equality, Disc"rimihatién,'Mé?‘ginalizaﬁon and Development — Race, Caste & Gender
. (Compulsory Elective) -. - | ‘ ’ Co
© T - ;
From the lete 1970s onwaris, a vast volume of literature discussed the role of discriminatory e

U‘pr’actices based on race and gender;on outcomes of development processes on different groups of
epeopie. The development processes of countries like the USA and South Africa, where race has
functioned as a distinct discriminatory category, or the case of India, where caste has played such a
Ciole, or the impact of gender discrimination ‘as resulting in differential impasts on men and women
globally, gave rise to approaches thatfalfowed an analytical understanding of issues of discrimination.
& These approaches,-which brought out the limitations of overarching approaches to development,
‘entiched the: development discourse.and their concems were incorporated into’ policy frameworks
"across the worid. The course will take students through the théoretical approaches to diverse forms of -
Cdiscrimingtion as weli‘as the contours of these experiences and their impact on differant groups ‘of
people. It will also aim to expose students to the impact of such an understanding on’ policy

Lirammeworks in different countries and at different points in time.
2 .

h
€ 2 Gender and Development i
o 3. Ciassical to New Public Management
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. that prowde an understanding of pohcy basics of organIZdtron and project management

: Summer Interns hip

The intemship wrll be scheduled durmg the summer between the semesters 2 and 3. ThlS Is meant as
. an opportunity to bridge theory and practrce Each student will be attached {o an orgamzatfon to work -

ona development problem.

. lead to a dissertation which will be submltted during the semester 4. S

4. Industrai Organization, Labour and Development
5 Trade U,].on Peasant Groups, Sccial Movements and Social Change

6. Sociely, Culturs, idenlity and Devalopment :

7. Environment: w?axmu m of 2 {alectives?)fiom lhe M.A. (Environment and Development)
8. -Child, State and Sociely

9. Intermuona! Governance

10.Decentraiizalion and Local Governments

11.International Political Economy and International Trade

12.Approaches and Trends in Rural Development

13.Confemmpcrary tssues in Urban Development

14. NGO Manageme.., Policy and Adminisiration

15.8zlect Issues of Folicies Relaiad io Science, Technology & Arms

16.Governance, Poiilics and Development

Research Course Work

. Students will be exposed to a range of thinking on research methodology rangmg from phrlosophy of
. social sciences, 10ols for research design, qualitative and quantitative methods, logical framework as
well as participatory methods for research, project design and evaluation. Specmc topics will include
Understanding and Inlerpretation;. Truth and Validation; Objectivity in Social Sciences; Fact-and
Value; Nature of Social Theory; Research Design - central question, hypothesis and -thesis;
Techniques of Data Collection and Analysis; Qualitative Data Analysis - case studies, ethnographic
studies, Field research and challenges; Research Tools - Sampling and Survey, Data Analyms -
-descriptive, inferential ano co-relational; Factor Analysis, Regression Models; Logical Framework;
. Participatory Methods - PRA, Planning, Social Audit, Monitoring & Evaluation, and Report Cards.”

Seminars/Workshops T .

Semmars and Wc:i.shops will be run throughout the programme and will include credited workshops

-;:"..-f L

Research Projerct

Each student will take up a research project at the end of the semester 2. The research pro;ect wrll

— -~ . .
-~ e e - o - -~
I o —— -‘v""'._"‘-‘ o r— - gy

The following experts contributed to the design of the M.A. Development Studres
Dr Riaz Ahmed, Or Shabeen Ara, Dr Sumangala Damodiiran, Professor N Jayaram Dr Mary E John

Dr Geeta Menon, Professor Pulin B. Nayak, Prufessor Deepak Nayyar, Prof Manoranjan Mohanty,
Dr Ritu Priya, Dr K. Ramachandran, Professor Kishor Chandra Samal, Dr Satyajit Singh, Professor
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E. Somanathan, Dr N Sukumar, Professcr [Handn:d Sundar,
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Professor Meenakshi Thapan, Professor

f)




0

i.A. Environment and Development
(Schooi of Human Ecology)

Duration: 2 years (4 semesters and a summﬁr)
Total credits: 64
Medium of insiruction: Engiish

Number of seals: 35
Eligibility: Bachelor's degree with 55% marks (or equivalent grade) frony a recognized university. -

Relaxation of 5% for candidates belonging to SC and ST.
Reservation of sgatls: Based on the-Government of Delhi rules,

This two year M.A. programme in Environment and Development will attempt to equip students to
‘address the challenges reiated to the environment as it centrally impacts our approach towards
development. It includes eieven taught courses: nine core courses and two elective courses ol 4
credits each. The programme also includes research c,urse work, research practicum, workshops

seminars and field-based activities. : D

This is an interdisciplinary progiamme that is based on social sciences but will provide the students
with a perspective based on an informed understanding of the natural sciences. It claims to be a truly
interdisciplinary progranmvme that gives a firm grounding based on firm knowledge from the sciences
and a rigorous understanding of the debates in social sciences as well as from the world of practice.
This course will introduce students to the various concepts, issues and debates on environment and
development. The core courses will include an understanding .of Ecology, Ecosystems. and
. Biodiversity; Development and Ecological Thought: A Historical Perspective; Political and Social

Thought on ‘Environment; Environmiental Policy, Law and Governance; Conteinporary Environmental
Chalienges including Global Warming; Ervironmental and Ecological Economrcs Environmehtal
Impact Assessment; Systers Analysis and Ecological Modeling; and Human Ecology and the Urban

In addition,-a wide range of electives will cater to individual interest and specraltzed

Environment.
Polltrcs Poverty and the

- learning under the sub-themes of Natural Resource Management;
Environment; and Enwronmental Management. . _ : 'i

’ A strong component on research methodology wrll be supplemented with parﬁc:patory rural apprarsal

. methods, .an understanding of log frames, as well as the basics of ‘organization ‘and pro;ect ’
management. Dedicated workshops on policy analysis from experts in the field will supplement the .

- classroum -and practical learning. Thé Programme will focus on analytical skills, otal and wrltten
- communication, as well as provide tools based on research methodology for social. scrences and
wider development practice. The currizulum combiries innovative classroom learning with seiminars,
Cgroup wprk projects, and a compulsory internship leading o a dissertation. More than 30 percent of
~ the learning is structured outside the formal classroom process It is expected that graduates from
this programme will be equipped to work in development organizations, govemment .agencies, -
© jcorporations.- non-governmental orgamzatrons consultancy firms, civil society initiatives, mema ‘as
. well as the academia. In order to continuously bring in the best iri the discipline, the course com mttee
will institutionaliz& methanisms by which a fecdback on the curricutum will be prowded by exports m

: this field as well as employers.
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Programme Strocire

{Credits in parentheses)

I : Seiester | f Semester 2 ! Sumnier ; - Semester 3 Scemester
S SR e I e L 4
[ Core: r Forcotoys | Favironmental ! I 7. Environmental

P Leosystems and " Clivy, Law and ! Impact Assessment

!;‘Biuii\ sty (4 [ Jovernance (4) { (4)

12 Developmenial and |50 Contemporary : | 8. Systems Analysis

f Featoged Inou”l UA , mvirotme ! ,' and Envirommnental

: Hizworieal Perspective [ Problems ang Global | Modeling (4)

(4) Warming (4) 9. Urban

3. Political and Social 6. Environmental ‘ Development and

Thought on Econontics (4) Human Ecology (4)

Environment (4) :
Electives 3

Electives
(4X2)
Research Intro.uction to Qualitative Research; | Quantitative Lo
Course Rescarch Methodology | PRA; Log Frame (2) Rescarch (2)
Work (2)
Scminars Environmental Basics of
/ Workshops | Politics(2) QOrganization and
Project Management ’
2)
Research ] | Research Project leading to a dissertation (8)
Practicum
Field-based W Internship
2

(‘Ft‘(‘t‘((‘(‘(‘

Course Design and Evaluation. |

Each 16 week course will be structured around 12 topics that will be taught ina class of about 4
hours (with a coffee break) where the faculty will introduce a topic, select students will make a

presentation on topics that will be decided by the teacher, and this will be followed by an open

discussion. The students are expected to read about 100 pages for each topic and make specified
number of presentations and be discussants to presentations. Students will be evaluated on the basis
(. of attendance, participation and preseniation in the class, short analytical written tests and term .
papers. The medium of instruction and evaluation will oe based on the Engllsh language.. Detailed
& course schedule that includes reading packages for each ‘of the 12 topics in the courses will be

provided by the course team at the beginning of the ferm. This will mclude compulsory and addltlonal
¢ readlng that will be avallable in the Umversnty llbrary Al R :

Course Description

Core Courses

1. Ecology, Ecosystems and Biodiversity
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This course wili ramiliarize students 10 basic ecological principles, an undersianding of ecosysierﬁ\
and evolution. and key esclogicai paradigms. Debates on Biodiversity are curtently linked to issues of

ecosystem stabihty and ecclogical sustainability. The belief is thal biological diversilty enables -
ecosystem rasilience and also helps reslore ecological processes after an extreme- disturk-ance
event. The second aspect of the. biodwemiy debale concerns the question of the importance of
maintaining genetic poois for developing biological products and services: In parncular in areas such

as pharmaceuiical research and medical cures there is need to maintain a vast number of in sifu and

ex silu collections. This module should familiarize students with the broad debate en the above two

subjects.

2. Developnﬁ::-—nt and ,F_'Zc:(?:logical-'i'houghl: Historical Perspectives

This course is aimed at providing historical cordest to ideas that ink issues of the environment { ) that
of development. In varticular, it will explore the early critiques to ideas of progress, improvemer t and
modernity from an environmental standpoint. Centrally the ideas of Peter Kropotkin, M.K. Gandhi,
"Patrick Geddes and Lewis Mumford would be discussed as comprising the early dissenters. For the
1960s and 70s pariod, the notion of ‘Sustainable Development’ will be explored; notably the concerns
of the Club of Rome and the debates around ecological limits, population pressures and technology

cholces.

"o, -
-

3. Political and Soctal Thought on Eavironment

Under this theme, the political shaping of the environmental critique/challenge will be discussed. -
- Wiritings on formulations sugh as Pelitical Ecology, Liberation Ecology, Socio-Biology and Green
...development (to name a few; will be explored. To illustrate the many sided aspects of this debate and
to work towards an empirical context as well, critical readings on the development/ (of?) environment

tension in India will be analyzed. In addition, this theme will explore: »a

a) Discussions on the varied polmcaf social and gendered conceptuahzatlons of Nature,
b) Explore formulations such as the ‘cultural constructedness’ of Nature, the ‘Production’ of .

Nature and the ‘Feminization’ of Nature.
¢} Environmentai Policy, Law and Governance

4. Environmental Policy, Law and Governance

This course reviews environmental policies that are currently being debated. It explores the tole of
various stakeholders in shaping the environmental governance. It analyses reguiatory and policy
instruments and explores how blends of these two are increasingly employed in major aréas of
environmental policy. The course will provids an introduction to policy, law and. governance:: and
approaches to making policies. It will emphasize on.rights-based approaches -and . the . iaw m.
environment-development debates.. It will also explore ‘the importance of ; mstltuhons i
govemance as well as institutions at the provinces, natronal and international level The focus‘w be’

on policy; law and governarnice in-India.

VLU OTUCUTOOOGUOCGCOOO GO e
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5 ‘Contemporary Enwronmental Challenges

HeRONONANeNE R e,

This course will explore some of the most current concerns on the environment, 'rangin_g from forests,-
biodiversity, water, wet-lands, conservation, wildlife, protected areas, land and pollution. In particular,
the bourgeoning debates on climate change. The course will attempt o familiarize students with a
range of terms such as carbon trading, Green House Gas Emission, Carbon Credits, Carbon offsets -
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(_lnd GClean Development kMechanisii (CDM). I will alse explore some of the frameworks by which
globatl warming has been conceplualized. Notably the understandings and publications advanced by
the Centre for Science Policy (New Delhi). World Resources Institute (USA) and The inter-
Governmentai Panel on Ciimaie Change.

6. Environmental and Ecological Economics

This course will be aimed at famitiarizing students with the existing debate between Environmental
economists and Ecological economists Linvireanmental economists focus on markel solutions {or
environmental pioblems. mainly through crafting techniques for valuation. The ecological economists,
on the other hand, altempt lo displace the centrality of the market in sorting out environmental issues.
Rather, ecoiogical ecoriomists tend {o concentiate on ethical and non-market based solutions. This
debate will disctiss the idsas of several contemporary thinkers such és William Nordhaus, Richard

Norgaard and Juan Martinez Alier.

7. Environmental Impact Assessment

This course provides an introduction to the theory and methods of environrrllental and social impact
assessment and environmental management systems. It will provide an'introduction to impact
assessment methodoloyies. It will focus on institutional arrangements and assessment straiegies
including estimation, amelioration and providing compensation for impacts. It will study specific
environmental management systems and standards. {t will provide an evaluation of selected itnpact
assessment 2nd environmental management programmes and scoping exercise for an impact
assessn.ent ptoblem or an environmental management system.

8. Systems Analysis and Environmental Modeling

The course introduces environmental science and develops tools to model the natural world using
mathematics. The emphasis is on understanding complex natural systems by using simlified
models. Students will develop intuition for the relative importance of different factors and the scale of
natural phenomena. They will use real datasets of environmental parameters, such as rainfall and
temperature, to evaluate correlations and pericdicities. They also practice statistical techniques to
evaluate their own and others' models and analyses. The course will also provide an understanding of

the use of modeis for environmental decision support under uncertainty.

9. Urban Developrnent and Human Ecology

This will e a live case siudy, with each unit combining theory, readings and practice. The course will
& provide a perspective ¢f urban history, geography and land use. it will provide an understanding of
urban poverty, livelihoods and resource confiicts. It will look at contemporary approaches to housing
L and human setilements. It will focus on contemporary challenges such as urban services like
transport, energy, water and sanitation in the context of institutional and financial appropriateness. It
will emphasize on citizen's participation and accountability systems under local governance.

' -
)
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Elective Courses )
“cach Student will choose two courses from a sinigle cluster of courses among the clusters on offer in

2Ny year.

LA Natural Resource Management

| ﬂﬁc B’Z%ﬁ ¢y "—»/911/

Cc€cccc

v re——————



O

! Biodiversily, Foresls & Conservalion

Land Managemani § Waler

Energy Resourcas & Technoiugy Management
Pollution: Law, Instituiions & Policies
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‘B. Politics, Poverty and Environment
Poverty & Susiainabie Livelhood Debates
Environmental Governance & Institutions
Displacement, Reseftlement & Rehabilitation
Disaster & Risk iManagement

international Dimensions of Envirgniment

C. Environmental Management

Corporate Responsibility & Business Ethics
Business Practices & Sustainable Development
GIS in Environmental Management
Environmental £ducation & Communication

re

<O

Research Course Work _ .
- L LI S - - e
- _ - 4 e

Students will be exposed to a range of thinking on research methodology ranging from philosophy of
social sciences, tools for research design, qualitative ard quantitative methods, logical framework as
well as participatory methiods for research, project desijn and evaluation. Specific topics will include
Understanding znd interpretation; Truth and Validaticn; Objectivity in Social Sciences; Fact and
. Value; Nature of Social Theory, Research Design - central question, hypothesis and thesis; -
Technlques of uata ‘Colléction and Analysis;, QualitativeData-Analysis --case studies, ethnographic . ya
studies; Field Tesearch and challenges; Research Tools - Sampling and Survey, Data Analysis -
descriptive, inferential ana co-relational; Factor Analysis, Regression Models; Logical Framework;
Pardicipatory N‘emods PRA Ptannmg, Soaal Audtt Momtormg & Evatuatlon and Report Cards

QC

Semmarleorkshops

\

Seminars and Workshops will be run throughout the programme and will include credited workshops
that prowde an understand:r 3 of pottcy, bas: s of organazatlon and pro;ect management :

" Summer lnternship : : _ _ t
- LA '

The Internship wili be scheduled during the summer between the semesters 2 and 3. This is meant as
_an opportunity to br:dge theory and practice. Each student will be attached to an orgamzatlon to work

on a problem related to environment and development.

;‘_3

Resaarch Project» e Yy e meem -
. ‘- e e e --&_.\,

Each student will take up a resedroh pi op.—.ct at the end of the scmc ter 2 The research projeot wull
lead to a dissertation which will be submitted during the semester 4. : . -

The following experts contributed to the design of the M.A. Environment and Develop‘meh i

Professor C. R. Babu, Dr. Amita Bhaviskar, Professor Kanchan Chopra, Dr Rohan D'Souza, Dr.
Gitanjali N Gill, Dr Sumi Krishna, Dr Ajit Menon, Professor Manoranjan Mohanty, Professor
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M.N.Murty, Or Suhas Paranjape, Mr. .Rajesh kamakrishnan, Professor Mahesh Rangarajan, Di

NE Krishina Achuia Rao, Proiesser N, H. Ravindranath, Professor Sudhakara Reddy, Dr Ghazala

o Shahabuddin. Dr. Saivaiil Singh, Dr. Jaswant Sorhi, Professor VK Srivastalva.
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MA, Psychosccial Clinical Studies
(Sehocl of Fiaman Studies)

Duraticn: 2 yea . 4 soanedhor- ond v ane arny
Total Credits 04

Medium of inati-ator nahsh

Number of scat: 35

Eligibifity: Ba:‘:huio s degree vith 55w niarks & quivalent giade) trons a recognized university.

Relaxation of 5+ fur cardidales belanging (o SC and ST,
Reservation of scats: Based on the Governnient of Delhi ruies.

The objectives of this 2 year progranime are:

* {o recognize the complexity of our inner worlds
* to explore the forbidden realms of thoughts and feelings.

* to see this complex psyche as a source of innear freedom
* to continue 1o appreciate psyche as created and formed by the matrix of social, political and

historical forces
* to reach others through a better understanding of ourselves
* to enable others deal with their distress through work in mental health areas
* to aspire lowards playfulness and creative action
* to appreciale difference and plurality in iife and to critically understand the dynamic processes that

foster marginalizaiicn and exclusion

The academic honie of this M.A  programme is the School of Human Studies. he M.A, in
Psychosocial Clinical Studies is the first programme of the School. This M.A. programme comprises
12 taught courses cons:sting of three interdisciplinary core courses of 4 credits each which are
common ‘o all M.A. prog-ammes of thes School of Humar Studies, six core courses specific to this
programrae of which five are of 4 credits each and one of 2 credits, two electives of 4 credits each
and one course of 4 ciedits in qualitative methods of research. Besides these, there are courses
which are: transacted through seminars, workshops, practicum, project work and fieldwork.

The programme promises to be an enriching journey that combines the understanding of the inner
forces of the psyche with the structural and political processes that intermingle in the formation of
human subjectivity. Students will be provided an understanding of theories and practices from
Psychoar:alysis, Critical Psychology, Gender Studies, Disability Studies and Engaged Spiritual
perspectives. These orientations will open the prospective psychologist to greater self awareness and
empathy towards others while enabling students to understand processes of social margmahzatuon

and exclusion.

Students wiill be oriented tc the more popular medical understanding of psychological symptoms:
However, the strength of the programme lies in understanding the relationship of clinical processes
and symptomatic states to both personal life-history and cultural, political and historical forces. One of
the underlying philosophies that inspire this programme is the belief that authentic clmical work
emerges from the prospective clinician’s openness to review and revisit pamful traumatic and shame
evoking parts in orcself. This is inspired by the Freudian understandmg that, “you will neverbe able
to observe in another, what you have not learnt to acknowledge in yourself”. Observmg and

understanding difficulties in one's life would simultaneously help the student to acquire sensmvrty _

towards potential clients. In addition, the programme will also train those who are eager to enter into
community work, disability and/or gender studies. The course aims to provide students with
theoretical and methodological tools that will enable a critical look at processes that generate

oo 3o £ u‘>/



marginality Theones and practices from Gender and Disability perspeclives can also be chosen as
specializations  While helping the siudent to develop as a reflective practitioner, an understanding of

the Indian cuitural context would also be imperative. Aparl from one colirse ded;caled lo the -Indian
contexT read.ng° from India Wl” form part of, the entire curriculum.

T,
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Cne of the 'mique str’engths of this programme lies in its well developed interdisciplinary courses.

¢ Unlike maosi other M A programmes in Psychology, three of its taught courses are interdisciplinary in’
O r their orientation as they draw heavily from politicai thought, anthropological understanding, radicat
- philosophy and literary writings. This programme thus develops a duai ambition. It strives fo help the
(q potential psychologist reach paycho logical depth while preserving a wide range of understanding’
about social and historical processes. We are also hopeful that some students will be eager to take

Qo their understandings further and enter into specialized training in Clinical/ Gender/ Disability related
o & work at the M. Phl! level to be rmtfated by the School of Human Studies in the near future,
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1iht Core

rses ! Interdiseipline ey

|
I'courses
|' (Schoolof”
’ Humen Studies

Corc Courses)

L

rogranine Structore
L o o S _ (Credits in parentheses)
i Semester | DS des Sumimer | Semester 3 Semester 4
r : - ] - - - ad :a.l-vmr‘-nu
e e e e e or ) e
T Wa avs ol VO Rdeas [ Polities
!
:’

H .
Humans (4) flinowledoe

| Programme
Foundauon:
{(Progranunc

I Specific Core
Courses)

[ (4)

?
‘ L
|

7
as a Human Childhood.

Scignee: Identity and
History and Society (4)
Debates (4)

1

!
Psychology [ 6.

;

l

7. Life at the
_| 3. Reading Margins (4)
Freud and

Post-Freudians

—_—

_—

Q

Resistance and
Transformation (4)

|

i

16. Work Process
in Diverse
contexts (2)

12, Human
Developmeat . Family
and Identity in the

Indian context (4)

17.

13.

CiC U OCOCUOOOUEC OO Gt (s cr s e

Exploring the links between Madness and creativity .
Special considerations while working therapeutically with socially margmahzed people

e A gender sensitive approach to therapy/ feminist therapy
Considerations of salience in working with physically challenged/disabled persons.

Sensitively framing anc communicatinc a diagnosis to the patient and/or family.
Working with mentally challenged persons.

fZ:J'L 28 (f) 6? _ ! “'L/S,?/

Elective Courses
L. i Psychotherapeutics/ | Psychoanalytic -
{ Gender and . . —_|.Therapy /
| v Psychology (4) Psychology and”
” Disability (4)*
Research Courae 8.
Work Qualitative
Methods (4)
1ar 4 Experiencing - "14, Deconstructing 18. Listening,: .. |-
k shops the Self (4) Normalcy (4) | Relatingand
' ’ ‘ N Commumcanng
| o) _
cum/ Field Work [ 9 Preparing | 10.Fieud | 15.Resecarch Project leadmg toa 3
for Clinical | work -4) [ Dissertation (4) ~ - .
; wark (4) D
_ Notes: _ U
"7 1. A" Series of Semmars will be organized largely. at the initiative of Students from Semester 2
onwards towards consolidating their areas of interest to develop communlty ‘work as well as research Q
processes. This will bé a rioii-credit activity. Some of the sxgmt‘ cant-topics are" llsted below R - J
(’1
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' ( <« Working with nisiorical survivors
¢ Neuropsychological rehabilitation
¢ Relatonsing between mand, brair and tie psyche.
s Assessmanit of Cognitive functions
«  Expressi.a ot therapies
« Basic Psychopharmacology ard lL.asic psychiatry
« Family therapy and the systems anproach

2. Add-on wcuises 10 selected area: of niasiream Psychology like Approaches to Social
Psychology , Quartlative aspects of Research . Developments in Neurosciences elc. will be uifered
during various | reaks in order 10 oneni the siudents towards a more comprehensive perspective on
the skills required in the ficid of Ciinical Fractice

Course Design and Evaluation

Each couirse will be of 16 weeks duration Courses will be of either 4 or 2 credits. The siudents will be
initiated into the topics by the teachers. Deperding on the specific requirements of the course
students will be required to make presentations and take part in workshops. Students should expect
to do a minimum of 50 pages of reading per week for each topic and participate in rigorous
experiential work.

Students will be evalualed on the basis of attendance, participation and presentation in the class,
short analytical writlen tests and term papers. The medium of instruction and evaluation will be in
English. Detailed course schedule that includes reading packages for each topic in the courses will be
‘provided by the course team at the beginning of the term. This will include compulsory and additional
readings thatl will be available in the University library. '

Core Coturses

cCccceccecececccceccecccecccerc

(. Course Description
& 1. Ways of humans

. This course is one of the core foundation courses of the M.A. programmes in the School of Human
Studies. The course attempts to capture certain essential aspects of human beings across time and..
space. Aspects that talk about the way human beings situate themselves ontologically, experientially,

{ cognitively and societally with the world around them and with themseives. The course looks at the
various ways in which human beings organize and form structures through which they operate,

& experience and situate themselves in their daily life. The course therefore moves between discussing

o abstract notions and every day articulations of such notions. :

t.2. Psychology as a human science: history and debates
-&Thig course will debate tho question of the nature of particular Science that Psychology in ifs various
perspectives assumes. After a brief introduction to mainstream understanding of Psycholagy as a
"positivist Science, the course will open the question of the kind of Science Psychology can become,
. 1iven the features of a mind having to study itself, in addition to creating a purview of self, being and .
others (with their own minds). Further the complexity in the requirement of processing and -
(ommunicating this understanding will be addressed. The course would seek to.reflect on the
meaning of shifting positions- of subjective experience and objective truth and locating new percepts’

b .
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of study. The =udent wil be cncouraged 1o tndertake a crilical review of disciplinary practice in the
light of the special emiphasis on psychonalytical and critical perspectives

3. Reading Freud and posi-IFreudian;

A theoretica! indroduction to the human psycie as uaderstood in the psychoanalytic {raditions will
form the basic scurse content.  Studornts will be acquainted with the psychoanalytic perspective in
some detail Beginning with Freud, the discuss.cns would also include the thoughts and contributions
of later psychcanalytical, existential and politically informed thinkers and clinicians. The major
objectlive of this course will be 1o famil:arize the students with the dynamics and processes of the
psyche as wal as the unique Freudiari metapsychology situating psyche, soma and society in an
inseparable riac Other than the focus on theotetical and conceptual, the course will disseminate the
movement in the schools of psychoanzalysis as a socio-historic opus commitied to life of individuals of

changing times.

4. Experizncing the seif

This course will direct the participanis towards a focused awareness and experience of personai
selfhood. The course content will include insights from four major perspe'ctives- Psychoanalysis,
Existential, Engaged Buddhist & Critical Psychology. The course will be geared towards helping
students develop responsiveness to one's individual experiences and self- reflexivity in the
paradoxical awareness of multiple selves and an indivisible self. The course will proceed largely
through the modzlity of experiential workshops, whereas readings of selected texts, theoretical
writings, reviews and analyses of films and literary stories and participative group work will also
supplemenrit the process. Students will be required to submit reflective and analytical v.ritings on their

journey through the course.

[Note: A variation of this course will be part of the basket of School Specific Core Course's for
students of cther Masters’ programmes from the School of Human Studies. It could also be opti'd for
by students enrolled in MA programmes from other Schools. While for the students of M.A.
Psychosocial Clinical Sfudies an exclusive experiential approach through the pedagogy of workshops
would be followed, for those enrolled in other programs, there will be an option fo receive it as a

- Taught Course through mixed pedagogies.]

5. ldeas and knowledge

The second interdisciplinary paper in this programme will explore ccntemporary epistemological and

ethical concerns by examining "knowledge’, "truth’ and "goodness’ through multiple perspectives. We
examine knowledge as reflective and constitutive of human beings attempting to meet different
needs, which could include survival, control >f nature, power over others. An effort would be made to
deliberate upon contemporary ethical issues like vegetarianism, abcrtion, euthanasia, sexual codes,

terrorism and war. We look at morality in the context of everyday life, relationships and social and
-~ +political stances. We will enquire into sources of knowledge, and processes by which different

Jknowledge systems are validated or invalidated, privileged or discredited. Science, spirituality and
‘other modles of arriving at “truth' will be considered, for instance, why is intellectual knowledge
“privileged over bodily, emotional, experiential or practical knowledge? Academia based on scientific
rationality will be examined, as also traditional knowledge and wisdom, and people's science, for

instance in the realms of health, environment and childbirth. This course seeks to demystify
philosophy, and help illuminate life-concerns in a deeper way. :

6. Childhood, identity and society

anf ¢

-’

-



which are especialiy difficel lo inzotporate in academic disciplines, as well as their reflections in

social inst:’tutr’oﬁs of religion, iaﬁw, theatre and school. The course attempls to draw these processes

closer_to tfle_ad‘g-[gg_ip![r_]g}‘oj:_.p&_‘.y_c_ho},o_gy i a manner, which promotes understanding as well as

- intervention through the tools of intuiton and playful actions. A special emphasis will be placed on

¢ Erikson's works which bridge the processes in_childhood and society, as well as works by Sudhir
Kakar and Ashis Nandy on the Indian zociety..

¢
&
’ < This course introduces two direclions of oughit—the subjective processes of infancy énd childhood,
L%
¢

e

© 7. Life at the marging \
_ .o ] : .

¢ This course will establish the Imlgages between gross socio-political processes and their impact upon

o subjectivities. One of the central foci of the course will be to help young psychologists move beyond
the mainstream perspectives in the discipline and appreciate the expanse of human experience from

(2 “relatively unexamined perspectives”. A critical understanding of ciass, caste and race will inform the
course confent. The paper will also focus on the experiences of the displaced, the refugee, the exiled

L &) and the poor. Participants will be encouraged to relate with the world of historical survivors The
interplay of personal and group dynamics fostering communalism, “othering”, terrorism and hate will

© be examined in depth. A distinctive feature of this paper: the inner life of the marginalized and

o deprived (sooiariyi_and emo_tionally'i) child will be engaged with~

& . 8. Qualitative re:se,arch methoqu
& This course will olri‘ient the pamcig_an,t_s to_the_basic philosophy and methods of qualitative research ..
Some of the issues related to qualitative research like the relationship between the researcher and
- - the researched, ‘érnphasis on self-reflexivity, inter-subjectivity and intra-subjectivity and the salierce
& of contextuality will be highli'ghtéd The student will expiore methods such as the case st!de, life-
’ history, feminist and gender sensitive research, co-operative enquiry, dynamic research, narrative
& and film analysis. Practicum classes will also incorporale experiential and analytically - oriented

exercises. T j o '

o ;a R
G

9. Preparing for c_iinical work _ - ;

o This course will introduce the s'tudel!n_ts to thie field of clinical work through a predominantly practicum-
- based modality. From ‘subversive readings on the history of insanity, listening to narrations of life- -
L ‘events of the ‘patient’ as against merely diagnosing and classifying symptbms, to becoming-more
open to self-reflective experiences as future clinicians in learning to formulate a psychodynamic case
& history, and finally to analyze and‘; interpret responses on. projective tests, course participants will
.. reflect on a range of human experiences and probable life situations. An introduction to- ways of
o understanding states of patienthood and psychiological suffering will be another major objective of this
, course. A focus on;selected symptom and patierit groups will constitute the course readings and -

content.- -
_.u . b A ,. i e i o 4 e e . - e
LY - ; , i i L
From second semester onwards, the students will be encouraged to develop field work along various
possibilities like self-work, listeningyto the dilemmas-and cr'ises. of ot-hers-ir:lciuding _one's_ fi end_'s,
£ visiting communities tc engage withiadolescents, women and childrert in striving to develop a spc:al
rhythm against odds and disruptions etc. During the summer break an intensive ﬁelq work will be
€ initiated for a period of 30) days. Students will be assisted in placement in various institutions engaged

-in mental health processes, work with trauma, work with people affected by violepce and process of

{ffopz 4l t"‘]f 6.5’ "k/;.,{
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=+ yigits lo nlaces whele ihgenous

. C
restoralion and rehabiiitalon. The purpese of this fieldwork is lo connect empathically with the grave
distinctions accompmwmq such relationships, which if not attended to can often precipitate tragic
consequences. Swdems will be expected o develop case narralives as well as ethnographic
accounts whilsi remair:ing opan fo then subjeclive stales and their flux. In addition, they can make
s-processes of healing happen and document their observations and
intervievis. A lolal of 50 days of field work should be done by each student.

14. Po'itics, resistance and transformaiion

The third interdizciplinary core course focuses on exploring people’'s movements against deprivation,
oppression and injustice.  Students wi'l be introduced to histories and dynamics of struggles waged
by working classes, women, dalits, adivasis, environmental and child rights movements, civii liberties
and democratic rights, alternative sexuality and anti-racist struggles. The politics and structures of
power, inequality and domination based on class, caste, race, gender, nationality, disability, sexual
orientation and age will be examined. We will listen to marginalized voices, issues of recognition and
neglect, complicity and cooption, journeys from victim-hood to sfruggle and survival, and the grey
areas between compliance and resistance. Furthermore, we will examine 'everyday forms of protest'
and resistance which would be expiored through biographical and autobiographical accoums stones

and anecdoles :
The role of state and civil society, the relation between global and local dimensions, and between
personal and political change will be important themes. The course involves presentations, interaction
with movement participants, film viewing, and exposure to various forms of protest such as:dharnas
or demonstrations. Careful analysis and questioning of social reality and the politics of resistance
-promises to -make this an exciting and meaningful course. Along with a clear theoretical
understanding, a sharper sense of engagement and socral resporS|b|I|ty would be des:rable:

outcomes. )
e

12. Human development, family and identity in the Indian context
Thls course will enable the students to draw upon the body of psychoanaly’ucal wntmgs on lndla
Starting with a historical analysis of the origins of psychoanalysis in India, the course will help
students develop an understanding of the themes of childhood, sexuality, intimacy, famlly, identity,
gender, violence and spirituality .The debates perlammg to universality. of psychoanalytic tenets wnll :
alsn be examined. From the point. of view of clinical work, the course will facalitate students m

examining personal narratives as Iocated wuthrn a social matnx

Elective Courses

13. Psychotherapeutics
The participants will be introduced to the prmmples r.nd practices of major psychotherapeutic
raditions- Psychoanalytic, Cognitive-behavioural, Humar istic, Existential and: 'some Eastem healing
radmons especially Buddhism. The specific and sharp er focus -of the course will.be-to ‘orient the- -

- student -towards developing - In:»:lghts .about. the process of therapist-patient communlcallon -as

nfluenced by the charactenstac defenses as well as an integratwe understandmg of heallng
yocesses. : . .

-
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This course will examine psychological :heory and research in the area of gender. The paper will
discuss nornialn 2 notions of masculinity and feruninity and their intersections with class, gender,
nationality and i.:ca, lakiry i forwara wily multiple feminist perspectives More speciflically the paper
will address psy.hoiogical issuss such &3 sexuality, embodiment, relatedness, motherhood, mental
iliness-amongst yihers through a gendered fens The question of appropriate research methodnlogy
wili also be highhghled.

14. Deconstructing normalcy

The calegory of the normal' is widely deployed in several branches of Psychology. This paper
approaches the concept of normalcy from the perspective of critical ‘psychology, with a view to
sensitize studenis to the politics invofved ir. censtructions of normalcy. The issues of wtat is
considered normal in the domain of mental illhess and health or the mere prevalent notions of rody,
sexualily, gendei, family and ability are deconsitructed. This will be a workstiop oriented paper and we
will also discuss the limils of such an approach in generating a methodology.

15. Project/Dissertation work (To be carried out in two semesters: Semesters Ill and V)

16. Work process in diverse contexis

The critical but neglected area of ‘Work' shall be taken up in this 2-credit course. Why is domestic
work including child-rearing or cooking and home management not considered work? In an endeavor
to accord the process its due role in.the conclusion of human activity—both individual and the group, -
3 range of contexts begjnning from Playing, to work at home, at School as well as to the psychic work
as implied in Freudian notions of Dream—work and the Work of mourning will be studied. In addition,
‘he process of work as leading to processes of conclusion of certain fantasies at least partially
-ealized through some tangible activities will be given critical attention especially through Enkson’s

o ‘heoretical schema.

ceccccecccececccecccec

c C

(¢ 17. Psychoanalytic therapy

& rhis course will delve into the special features and complexity of psychotherapy with specific clinical

o states that are amenable to psychoanalytical clinical work. Through case-analyses the basic

“ sategories of psychopathology as well as four fundamental models of Drive, Ego, Object-Relational -
ind “Self shall be introduced. The use of psychodynamic perspective to spheres of displaced

raumatized communities will also be a special feature of this paper. T

e _ ' _ .

R ' o
o )jsabilltty and psychology - o o o IR
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Jisability has often been treated as an essentialist category. The paper wilt help the students develop’”
‘-'n_ distinction between impairment and disability and move from a medical to .a ‘social model of

nderstanding that is sensitive to the issues of difference and diversity in relation to gender, class, - -

""’-aste, sexual orientation and a rural-urban divide. The course will also emphasize a committed and
( ‘olitically engaged, emancipatory approach. An attempt will be made to evolve research strategies for.
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empowenment of disabled people that would adequalely address (heir needs with empathy af:
sensilivity. The subjeclive, faniilial and socielal contexts of disability will also be emphasized.

- 18. Listening,.coramunicating and relating
v S e T —— -

- 7 -,

Coming as.il aezs in the lasi semester, parlicipation in this 2-credit course will enable students to
open themselves to listening and communicating yet again. The course will foreground the storied
nature of lives, the intense universal desire for communication while acknowledging the paradox of its
limits. As fulure clinicians, the course v:ill enable studmnts {o respond empathically to conflict and
failures of communication while warking with processes that obstruct the possibility of empathy. It is
expected thai iulure psychologists shouid be abie to accuire some of these salient foundational skills,
ethics and values. Also a simultaneous emphasis on listening to individuals as also to groups will
encourage the potential psychcelogist to facilitate and openly respond to diverse human situations.
Further the philosophy guiding the course extends itself to not only listening to human life but to all

forms of life, and lheref;::re, at an implicit level the course will altempt to create bonds and linkages

between psychological perspectives, the spiritual emphasis on compassion and understandings from
deep and sustainable ecology. It is hoped that participation in this course will also help students to
forge healthier personal relationships, to become increasingly open to experiences of sharing joy and

also pain within the family and in other intimate relational spaces.

-
-

The following experts contributed to the design of the M.A. Psychosocial Clinical Studies:

l
Dr Klran Bhushs Dr. Namrata Chaturvedi, Professor Armaity Desai, Dr Anita,Ghai, Dr Rajen Gupta,
"Dr Rachana Johri, Proféssor Sudhir-Kakar, Dy Nilofer Kaul, Professor Venita Kaul, Dr A ."Malathi, Dr
Jayshree Mathur, Dr Deepti Priya Mehrotra, Professor Girishwar Mishra, Mr Wrick Mitra, Professor
Ashok Nagpal, Mr Vinod Rajan, Dr P.Mohan Raju, Dr K. Ramachandran, Mr Ashis Roy, Ms Dzepti
Sachdev, Professor TS Saraswathi, Professor Meenakshi Thapan, Professor R C Tripathi, Dr

' _Dlamond Cberoi Vahali, Dr Honey Oberoi Vahali, Dr Meenakshl Verma Professor U dehya
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Annexure 4
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do consider and wpprove tic procedir. ef selection of (he firsf core faculty.

I The Board of Maehgément. in its turd mecting en 3 Navember 2609, approved an
riering pelicy oin faculty recruitment (Annesure 8, Minutes of the third mecting of the
Zaard of Management). Among other things, the interim policy inclided the

folfowing:

the University and not 10 a specific Schuol of Centre, and a teacher thus appointed
will ordinarily be df‘!dCth to more than ane School or Centre.

b. Selection Committeesacting as Scarch Commitices scouting for suitablc. faculty
with the help of a (l;.'namic data base.

c. lm*nmg a shortha[ of candidates for interaction which may include their makmg a
luH Nedged presentatlon in a seminar format, _ : .

d. In the first phase of facully recruitment, the pricrity will be to-scout around and

identify potential academic leaders as prospective Deans for the Schools which are

being created. To facilitate this process, search committees will be constituted: _

including among others the expert nominees on the Board of Management. -~ . .

C©

¢

¢

¢

L%

©

¢ . a. A system of - ‘coreurrent appointments” under which teachers will be appointed to 1‘
¢ - '
¢

©

L%

&

©

©

" — .

——U—---—'—*r-. -—-—— 2+According tothe Statate-14(2); cach celectioncommittee for appointment to
0 ) = faculty and other academic statl shall consist of the following members:
a. Viee Chaneellor or a Pro Vice Chancellor _ _
.Dean of the.School of Siudies concerned . .. ... ... .. e e e - S
c. Three experts not onnected with the University (o be nomlnated by the Vlce '
Chancellor from a panel of not less than seven names approved by the
Academlc Council for each post. :

C3AL present, the A.cadem ic Council is a truncated body with just two members.

policy of facul!y recruitment as approved by the Board of Management compatible
with the provisions in the Statute 14 (2} as stated above. The two possibilities within
the framework of the abové statute and the provisions of the Act were considered:

a. Thé trunc: ted Academic Covncil can approve the panel of seven or more’

C

¢

¢

¢

U - ' 4 For the first phase of faculty appointinents, the endeavour is to bring the interim-
©

&

C

experts as specitied in lhc above stalutc and thc Vice Chancellor can nominate three

from there, - . __ - et memwm s cdmma— ¢ eirm - GRem— - - -

. oy oy (TR I

comws ey e the phsence of a f'ully constituted Academic Coungil, the Vice Chancellor . S . _ i
can apptove such a panel of experts using the powers vested in his office under . .. -
Clause 12 (6) of the University Act and latcr report the matter as and when the fu!ly
constituted Academic Council meets.
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3o%Weighing the probity and oppiopriatenuss of the above two alternative possibilities,
AU concluded that neither of thase altematives would be desirable options.

——— .
_ R S P

fnthe fight of the above, Tor the first phase of faculty recruiiment. it is proposed
that the Board of Management Yinstead ol the Academic Councit) may approve a
panel of experts. This aprangement may continue il the Academic Council s fully

constituled,

7. Keeping in perspeetive the sesfem of “concurrent appointments” we are not ina
position to define specializations for idividual posttions and to put rogether a panel
of expents {or each individual post. Therefore it is proposed that the Board may
approve a large panel of expurts drawn from muliipie disciplives from where the Vice,
Chincellor will nominate theee experts (as stipulated in the above statute) to be part of

the scarch-cume-selectiion commitiees.

8. For the initial round of scicclions of the Professoriate/Deans, it is proposed that the
Vive Chancellor noininates o.1e member of the Board of Management 1o be part of the
Search-cum-Selection Commitices.

AUL-80OMY 2009
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Center toe Early Chridiood Edacation and Developmend

Coneept Puaper
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Early Childhood Fducation and Development (ECED) is operationally defined, for the purpose of this
concepl paper, «s ali provizions for children upoto 8 years of age, that ensure enabling and  stimulating
environmenis {lrome, progran s, services) fortham and address their developmental & edueational needs
in an integrated  and coniprehensive manaer. The early years are conceplualized as four sub srages in
child development in terms of bith o twa years, two 1o four years, four 1o six years and six to eight
years, in accordance with chaaging deselopmental priarities, within the overall ECED stage of
developinent. Research arcund the globe has confimmied that the early years of life are crmca[ for lifelong
-leaming and devefopiment; therefore, early interventions can alter the lifetime trajec[ones of children,
espeeially in the.more disadvantaged coniexts. Given its critical importance, developmentally .and
contextually appropriate ECED should be cansidered as every child’s right to a sound foundation. ECED
is focated conveptually._in -the context of this paper, in_an integrated,. developmental and rights’
perspective. with a locus on early learniny,

. T I "

The-proposed Center for: ECED (CECED) is envisaged as a ‘dedicated technical institution, with a
mandate 1o address issues of quality and inciusion in policies and provisions for the young child. Thé
vision for the Center is for'it 1o evolve into a unique institution as an independent fautonomous entny with
the capability to expand the landscape of indigenous knowledge on ECED; strengthen the momentum
for ECED and critique and provide policy related advice & feedback on existing programs and provisions
for children: It is propased to be ]o‘,alud within the organizational structurs of the newly established
Ambedkar Liniversity, Dellii (AUD), which in essence is multi- disciplinary and focused on a humanistic”
and equitable dpproach tSwards “edlication "and developmént. TIts location thus in an “intellectually ™
nurturant, mul!ldhmp]nmr} acadumb setting of the -university is expected to give ECED greater.
professional credibility and pr01 ide it with the necessary technical and inter-disciplinary academic

. . Ik

O ¥

The CECED is cxpectcd to fulfill the role envisaged above, in more pracncal terms, through prov:dmg a
single wmdaw appy oach on ECED by Sf rvi nw as o #
{a) a hub fo: dogumenlat:on Lnow[edge creation & theory bu:ldmg through multidlsc:phnary and
multi-centric re.sem-c 1 and its dasscnnnatmn
(b) a technical rescurce for creating a momentum for quahry promonon and relared capacity bmldmg
for policy makers, prefessionals and community both independently as aa institution and also through
co-ordinating advocacv & nenvorking initiatives w:th ex:sung institutions &professionals, wnthm and

outside the country and A
" (c)a clearing hause un(/aupnu!ar_) of information/data on ECED
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Center for Earty Childhood Eduention and Development
Coneept Paper

1. Introduction

Zurly Chitdhiond Education and Development {ECEIM is operationally defined, for the purposc of this
coneenl paper. as afl provisions for children up to § years of age, that ensure enabling and stimulating
cnvircnments (home, programs, services) for them and address their devclopmemal and’ educational
necds in an integrated and comprehensive manner, These primarily include needs related to their health,
nutrition, and pavehesocl.d develcpment /equeation, vwhich are fundamental for wssuring the optimal
utilization of chitdren’s potential and enabling them w develop a sound foundation for life. The early

— years are conceplualized as four sub stages in child development in terms of birth to two years, two to
four yzars, lour 10 six yvears and six to eight vears, in accordance with changing developmental priorities,
within the overafl ECED stage of development. Reszarch around the globe has confirmed that the early
years of life are critical for lifelong learning and development; therefore, early inlerventions can alter the
lifetime trajectorics of children, especially in the moare disadvantaged contexts. “7he shorr and fong term
benefis of ECLED progrems for childrer are enormous. By providing basic health care, adequate
nwtrition and nurturing and stimudation in a caring environment, ECED jmerventions help ensure

“Thildren’s progress-im primary school, cominuatrion through secondary school and successful entry info
the work force'(Young, 2002). Given its crilica’' importance, developmentally and conte)-:mall_yr
appropriate ECED should be considered as every chilg’s right to a sound foundation. ECED is located
conceptually in the context of this paper in an integr:ted., developmental and rights’ perspective, with 2

focus con early leaming,

1.1 The Indian Context: In the Indian contexi, the importance of ECED has historically received some .
recognition, atbeit tc a limited extent. The Indian Constltutlon (1950), through its (original) Article 45.

| . provided for ‘education of all children upio the age of 14 years™. The inference drawn from this directive -
" was that children heiow 6 years would also be covered under this provision. However, the 86"'
Constitutional amesndment (2002), which made elementary education a fundamental right, - specifi ed _

education of children from 6 to 14 years, thus excluding children under 6 years. This created -
significant reaction. In response to the advocacy initiatives that followed, ECED has recently been
inciuded specitically as a Constitutional provision through an amcnded Artiele 45 which reads “the State
shall endeavour 1o provide Early Childhood Care and Education (ECCE) Jor all children until they

complere the age of six vears.”

The National Policy on Education (NPE, 1986) also emphasized investment in E('CE. as a .key'
intervention for development of the young child, particularly from sections of the population in which®
first generation feamners predominatc. The policy recognized the holistic nature of child development and

.. advocated gll programs for children below 6 years should mtegrate health, nutrition and early education -: .. .
services, The NP ' therefore stated that ECCE should be given hlgh priority and suitably mtcgrﬁted w:th Lenn

V Early Childhood Care and Education is the plirase iniroduced by Ihe‘Narianal Palicy on Education (I 986) and
may be treated as synonymoaus with ECED, as defined above. The term ECED has been used in this paper to
emphasize the need for an interface of child development and education in planning for the young child,

1
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the I regrated Ched Desclupiaea Senviees (0 D80 wWith regard Lo the carly cducation aspect, it clearly
cmphasized et “prorannies of DOCE Should be clild -oriented aid focused around play and the
inelividuad ity <y the cludd. Fornned methods cod introducion of the 3 R s will be disconraged at this stage.
The rocal conpinaiiy widd be fuily wvolved v those prograsunes.” This view has been further endorsed in
the Nations!l Curricuiuni Frumeworh ONCFD 2005) which also underiines the importance of the
child/student -centered. constructivist approach lowards education of children.

On Pebruary !¢ 2006 tiw subject ol LLCE was nansferred i the Government of India’s (GOI's)
business rules from the Depanment of Ciducation, Ministry of Human Rescurce Development to the
Ministry for Women aud Child Development, which now has the mandate to promote the legislative and
admiaistrative decisions of the government 1o “universalize ECCE along with other services for children,
with qualiiy.” The current Eleventh Five Year Plan (I'YP) of the GOI also acknowledges ECCE to be a
critical investment, anen iy mter-generational benefus for social inclusion and equity. 1t provides for
universalization of at least one year of preschoel cducation, in the first phase, and for strengthening its
quality. The Working Group on ECCE for tne Eleventh FYP has recommended that it be included in the
Fundamental Right amendment of the constitution and, if need be, a new policy concerning ECCE be
formulated. (1 places emphasis on both quality and access and on addressing concerns such as.
accreditation, regulatory miechanisms, mininuuw standards and capacity building for ECCE. India is also -
signatory to the Cducation for All {EFA) Goals, whereby it is committed 10 “expanding and improving - -
comprehensive c.oly childhood care and educarion, especially for the most vidnerable and disadvantaged:

children” (EFA Goal 1),

1.2 Programs /services in ECED: Currently in the Indian context, the Integrated Child Development
Services (ICDS) is the single largest provider of ECED in the public sector since 1975. It is also the only
program for children which offers integraicd health, nutrition and earty =ducation services to children
below 6 years. The next largest provider is the private sector, which provides ECED through nursery -
schoels, preparatory, schools, kindergartens ete, with a cleaF~focus -on early education. This sector,
although currently concentrated in the urban sector, is beginning to also proliferate in the rural areas
across several states. Other than the ICDS and the private sector, ECED centers are also run by the

voluntary sector and in some states by the Department of Education.

Despite these various provisions, the status of the Indian child is still far from satisfactory, as evident
from the following : :

_» Status: The latest report by the UNWFP (2005? reveals that 43 % of children under § years in the
country are still underweight compared to the global proportion of 28 % in Sub Saharan Africa. 50 %
of children are stunied and 30 %of the new borns have low birth weight. Malnutrition accounts for
nearly 50 percent of child deaths in the country. More than 70 %of children below 5 years suffer from
anaemia while 80 %of these children do not get vitamin supplementation. The Eleventh FYP
acknowledges that the early education component, partticularly in the context of ICDS, is one of its
weakesl services in terms of quality and utilisation, with wide disparities between and within states.
Coverage; VWhi'e the exact coverage of tie numbers of chit:dren availing ECED, particelarly in the 3-6
age group, is not known due to non-availability of a reliable data base, the Eleventh FYP estimates a

_coverage of about_{ 1 mijllion children across different sectors. Further, it is difficult to ascertain the
extent to which current provisions reach out to the more marginalized social groups and children with
disabilitics, since the available data is aiso not disaggregated.

Quality: The quality of services for children, particularly under the public and voluntary sectors, is
often debated due to its ‘minimalist’ approach in terms of basic amenities and program content and,
more specifically in ICDS, due to over- dependence on a single worker for delivery of all its six
services. In the expanding private sector, on the other hand, ther is a wide range of provisions, with
significant instances of developmentally inappropriate educational approuches. A good ECED
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T Tappropriate p':_a'if:_Cr i ECED and the detrimental and often-irreversible cffects of .developmentally ...

& Absence of any system of regulation:

o Inedequate training and personnel prepar.tion: The current training programs also often reﬂect lack of
: clear understanding about ECED, often due to the wide range of expertise and experiece among the

O
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program ftould be essentially desigiacd o provide chitdven o sound foundation for all round
develapnat and prepane them for primary schooling. through ar envirenment characterized by
creative play spaces, siory telling and making, conversations, music and movement , stimulati g and
imagineiivy play matenials wod so oo [bstead, I olten leads to become a downward extension of the
detine prisnery cornewtum, wiieh cs be detsimental for childeen. Thus, while there is a
grow e demend aad comononent sosopds expanding carly childhood education and development
provisiuns 1o voung Ghildrens the gualay of lhcw- prograns continue (o range from a minimalistic
s pannd o oflen child- unfricediy and developimestally nappropriate practices, on
Aatetd isste of continuily i3 \'LH, with the grades | and 2 curricufum not being

the other. i
s ol content or methodology, to ensure a

plamied I Zootinuauon il the presonoe! slage in lems o
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smooth 1ransiion.

While inadequate coverage is an issue, the more significant challenge is to ensure equitable and
universai eapansicn of ECED with a fueus on inclusion (particularly with regard 1o gender, c1ste,
‘class and children with spt’cmf needs) and basic qualtty assurance, across public, private and

voluntarm sectors,

1.3 Issues in ECED : Some possible factors responsible {or the iess than salisfaciory situation include
- = . o e -

4 Lack of general avareness and understanding of ECED: Any review of stakeholders’ pelceptlons of B
quality in ECED including thase related to  child rearing and/or nature of demand for services,
indicates a significant lack of swareness and understanding of ECED. This is in particular related to
undersianding of (a) the critical significance of the early childhood years for life long learning and
development; (b) the need to address tlse hiealth, nutrition and psychosocial/early learning needs of
_.clildren synergistically through an inegrated approach and (c) the nature of developmentally

ougocuuuou'uuouoooooo

inappropriate praciite, which children are unwittingly subjected to. This inappropriate practice is
reflected in boih services for children as well as home caring practices, with the public and voluntary
sector programs and home environments of children of the poor being often minimalisitc in‘approach
while the more 2lite homes and the private sector preschools their children go to subjectmg them to

urirealistic ambitions and pressures.

trainers, especially in the context of the ICDS. While pre service training cuiticula often need to be _
updated, in-service trai ining and on-site support to the field personnel ‘is highly inadequate across . -
sectors. There is also a lack of good quality and updated training curricula and materials to support. "
the training. The impact of this is also seen in the often mixed messages trainees receive from the i :; 2
current training programs in FCED which contribute to the wide gap between theory and practice in T

different aspects of ECED service delivery. -

A major issue in ECED is the Tack of. effective and

measurable ottcome- linked and developmentallv and culturally appropriate quality indicators, which’ -
could provide an agreed and operationa! definition of quality and help set standards. In addition, therc - PR
is as yet a complete laissez faire across the country, so far as ECED provisions are concemned dué toa . _
contmumg absence of any system of rcgulutlon or aecreditation. The effect of this lacuna is most

_evident in the wide range in provisions in the privdte sector which in turn respond to the range. in. oo, _._ﬂ__:}
demand: to the extent that some of these arc even detrimental to children’s development. A. similar o

lacuna exists for régulation of quality In tedcher education. Although the National Council of Te.-u:her
Education , a statutory body of GOI for regulating quality is in place, its specifications for ECED
trammg are often not consistent with the philosophy of ECED and the actual field situation resuitmg.. RN

in a great deal of ad hoc training happening with lirtle quality control.
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a4 Inadegug o ooroniioning and sepervision._The Dipact of th - above factors (s most evident in the way
progranes e manitored and supernsised, which besides ©w usual administrative issues in the public
system, @nosufiers from alack of understanding of quali y wnd inadequate teclnical support.

= Weal i~ utionad capacity i and priority to LCED: In terms of institutional eapacity, while national

level instirutions for child developmemnt and education like the National Council of Educational
Reseurch and Trainmg (NCERT) and National Institute of Public Cooperation and  Child
Devilepinent (NIPCCDY) have in the past played a significant role in creating capacity for ECED in
the courrny, their priorities now lend 1o shifi in accerdance with the government’s awn areas of focus,
As a st thare is least poiority being secorded to this area, other than 1o some extent provision of in-
servive taiiting. Colleges of Home Scicace have alse been engazed in ECED, but mainly in the areas
of teaching as part of post graduate courses and small scale post- graduale restarch.

4 Need for an Indian_perspective;  Resenrch in FCED in the context of India is also limited,with a
ereater dependence on western concepts and theoretical fraimeworks. This has to a small extent been
recently addressed in a nuulti-sectoral 1ese weh caried oul by the World Bank (World Bank, 2004)
which took the help of Indian professicnals to conceplualize a cumulative and holistic child
developument frtamework for children, spanning the entire childhood period unto 11 + years. This
framev sk dlustrates verticatly the cumulbative impact of the early years on later development and
performance of chiidren, while also taking into account the horizontal synergiks across health,
nutritton and psycho.ocial aspects of development This framework needs to be new taken forward
and validuted across different socio -cultural and socio- political and economic conlexts within the
country . 11 needs to be filtered through 1he lens ol issues of Indian social realily such as caste, elass,
pende: and dnclusion of children with special nceds and issues such as these need to inform
indigenous research that will be undertaken to contribute to theory building and expansion of the
knowledge base en children’s development in the Indian context. There is also a need for wider
d'ssemination of research and its demyslification, to bridge the existing gulf between research, policy

and practice.

2. Rationale for Setting up the Ceanter fur LEarly Childhood Education and Development
(CECED) .

As discussed above, with the proposed expansion and universalization of provisions for ECED in the
country under Article 45, there will be a significant need to assure equity with quality. This would
require addressing many of the factors discussed in the preceding section. While there are some
institutions both in the public and private domains that address ECED training and/or research froma -
purely sub- sectoral perspective, in some cases with diluted technical understanding of this area, there
is a need for an institution that brings together rescarch, policy and practice in a coherent and holistic
frome, from a winlii isciplinaey and indigenous perspective This perspective is neeessary since the
concept of ECED itseif is multi-disciplinary, incorporating korizontal synergies across elements of
ccpnitive, psychoscoial development, health and nutrition and vertical synergies across the different
sub stages of early, middie and late childhood, both filtered through the social lens of Indian reality
such as caste, class, gender, poverty, disability and so on ; this may also require a ‘follow through’
developmental perspective to study cumulative impact and cost effectiveness of provisions for the

young child across different social scrtings.

The proposed Center for ECED is envisaged to meet this very need by serving as an independent and
dedicated technical institution, with a mandate to address issues of quality and inciusion in policies
and provisions for the young child. The vision for the Cénter is to evolve into an un ique in_stitl_.ltic_)n as
an independent /autoncmous entity with the capability to expand the landscape of indigenous
krowledge on ECED, strengthen the momentun for ECED and critique and provide policy related
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advice & feedback on existing progran.s and provisions for children, in an intlleciually nurlarant,
multi-disciplinary academic setting. It is expected o fulfill this role in more practical terms through

providing “u single window approach’ on LCED by serving as h
(a) a hub for documentation, knowledye creation & theory building through multi centric and
multidisciplinary rescarch and its disseriination
(b) 3. echnical resource tor creading & mamentura for quality promotion and related capacity
building for policy makers, professionais and commumnity, both independently as an institution and-
also through co-ordinating advocazy & neiworking intliatives  with existing institutions &
professianals, within and cusicle the country and
{c)a clzaring house and a reposiiony of infornmtionfdata on FCED.

3. Locating the CECED in Ambedkar University, Delli,

‘Glebally, institutions with a comprehensive mandate as above for ECED, tend to be Jocated within
university settings rather than being ‘stand alone’, to take advantage of the technical resource
available, provide « more scholastic and professionally credible siatus to ECED and narrow the gap
between theory, research and practice. The propesed Center for ECED is also conceptualized in this
frame. ) ;

. _-_— e - - - _
It is proposed to be located, accordingly, williin the organizational structure of the newly established )
Ambedkar _University, Delhi (AUD), which in essence is multi-disciplinary and focused on a
humanistic 2nd equitable approach towsards education and development. It (s expected that location of
the Center in this university will, besides giving it greatei professional eredibility, provide it with the
necessary professional and awlti disciplinary academic suppont, through its Schools of Educational
Studies, Human Studies and Developuent Studies. and the Schoo! of Lenv, Governance and Citizenship,
“among Othérs,” The Taculty in these scheols is expected (o include among others, psychologists, social
anthropologists, linguisis, social workers, development economists, political scienlists, experts, in law
and expens in pedagogy, curriculum. who may have interests and competence relevant and
complementary 1o study ol childhood and carly education and could serve as excellent and available
technical resource, within a multidisciplinary paradigm. This interface could be of mutual benefit since
the proposed Centre could provide a plutform for research (as well as for creation of somé teaching
courses) for such an interested group of schelars. The Center, in turn, could add value t6 the knowledge
base of the yniversity with regard fo lwman development and learning, particularly from a
developmental perspect:v 2, through its own ield- based action research and other curriculum, capacity
building and training related activities. This interface” is expected to contributé to bridging the much’
maligned ‘gap’ between theory, research, policy and practice. . . o
|
: [ e

CECED will be guided by the mission 1o ‘contribute towards the national goals of social justice and
cquity by promoting develcpmentally and contextually appropriate ECED as every child’s right to a
sound foundation, and raising ECED o the forefront of policy formulation and effective and universal

The goal is to ensure all children below 8 years, particularly from diversc -~ *
get an oppottunity for a sound and equitable -

Cpa - v - -
N - - ---n.-,—-.—-.. .

4, Mission Statemeunt for CECED

program implementation’.
and  disadvantaged social and economic seftings.

foundauon and improve their chances {or life:

E
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The prograin of the Center would be derived from’ this mission statement and w0uld be dcvcloped in ,
accordance with the priorities laid out in the enabling policies and commitments for children mclud:ng _—
in the Narional Policy on Education, (1986); Nativnal Policy for Children ( 1974); National Plan of
Action: A Commitment to the Child, 1992 (NP2); National Curriculum Framework ( 2005) and the
Elzvent/y FYP. The Center would by itself and throuagh creating and mobilizing a network of existing
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and eimearging .'- L prefessionals and mstinutions a the natonal, repional and wnternational levels, and
e gty wuppert ettins “Sehouls, serve as saechiical resource for programs for ECED Jdn the publie, private
and \olunizn dur:mms. It couid siso provide technical policy level support to the nodal

Ministey /A dinistries responsible for ECED, in pursuance of these objectives.
5. Objeciives of CECED .

3.1 Broad Chjective : To narrow the gap between theory, research, policy and practice in ECED by
promeing sysienic understandmg ol developmentally and contextualiy appropriate and inclusive
ECED with a tocus on early learning al‘jd ereating a momentum for quahity and cquny in LCED at all

levels.
“5.2 Speceific Objectives ._'

*> To undeitake and/or promote multi-centric and multi-disciplinary research, documcnlanon & cvaluallon
in ECED soas to
a. expand/ enhance the knowledge landseape in ECED with a focus on evolving indigenous
.theoretical and emp:ncal inodels that probe inio and address the multi dlmcnsmnal needs of,
children living and growing in diverse and pluralistic contexts in India, particularly in'terms of
coste, class . gender, special needs and in the context of their rlghts to surwval pmtebuon,
development and education. S
b. Develop insights into the dynaniics of the interface between integrated child
deveiopment and early education from bolh mulu- disciplinary and Iongrludmal

perspectives in the Indian context.

equity and quality and the extent of utifization. .o

d. evaluaie /document current innovalive pract:ccs across the ‘country m..]udmg parental child
_rearing, day vare and all other contexts in which children are providéd .care, and derive. -
_implications for more evidence based and context specific planmng and prowsmmng for,..

children and ' ] _
establish a data base' on ECED and serve as a repository for all relcvant mfon_*natlon'_

perta: nmg to this-area.

e.

> To bndge the. gap bclween lheory and pracuce by promoting quahty ‘and equity in. ECED across pubhc, '_ : '

private and voluntary sectors in a syste:mc mode lhrough

facilitating setting of basic quality stanclards and a curriculum fmmework for day care preschool
and early primary years, in continuily, lhrough a consultative pmcess that is mformed by
research and theory.

b. review. development and tnalmg of training and on - site support strategies, standards matenals
evaluation tools and techniques et¢. consistent with the cumriculum standards '

¢. evizw development and trialing of guidelines ‘or program monitoring, assessment accredltahon
._f‘

a.

and supporting materials, also consistent with cdrriculum standards o R

T == e dr=initiatives-for capacity building. » - f e e o geam

» Tocreate a mementum for ECED through : L
a. Developing 2 communication strategy for ECED to reach all slakeholders mcludmg parents

care givers, policy makers, program managers ‘and implementers to regulate demand -

ot
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bo Laviitauny adyoceey Lo dity amd cquny, particufarly fiom a rights’ perspective and Tinking

up o ith networks SV ECT 1 professionsls & organizations and networks of other related sectors
=T atnatapalinernationar ke ol e c—— . —
serving a cicartmg honse flnwtion and '
Joocontribting o des elopinen, i secend generalion leadership in ECED across the country.
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6. Funeticna! Domatns and Helated Activities

6.1 e '[-;n'ch, Cvairation and Rocnmentativa,

Tie goal o CECED wnder this doradin vwould be to develop its professional credibility as a
technica! resource instisution for boov. fedge cecation, conselidation and conumunication in the area
of mieprated ECED and chuld develepment, with a focus on early learning. The imimediate task
therctore woeuld be to draw up a fofloedie vdsearcer agende for CECED which would lend itself to an
immedizie and mediom werm tme frnve, On op omediate basis, CECED could explore prioritizing
a broad area of ressarch which addiesses topical concerns and identify significant unanswered
research questions on which studies could be {loated collaboratively & convergently in a mulli
centric mode, 1o address these questions from all dimensions. Action research, meta analysis of
avatlabic data bases on cInidren, participatony research involving stakeholders , including children,
may alsu be considered in this context. Longitudinal studies both in shorter time frame and with

emphasis on deiailed documentation of data for later use by other researchers could also be

envisazed.

Seme broad indicative wreas of rosearedy and wolated activities could oe
Turther 2xploration of the “mtegrated” paradigm of ECED in terms of the inter play of
educational, health and nuirional uspects of development in a ecross sectional and /or
fongitudinal perspective across gender, social class, casteh_c_h:i_dren with special needs
and the'r, impact along the developmental and educational continuum. The objective """ T T
would be to deepen insight into the diverse Indian social realities and through “this
develop and validate indwenous theoretical and empirical models.
> impact evaluation, cost elfectivencss and possibilities of scaling up of different

a approaches/models of ECED across public, private and voluntary sectors
e\per:menmuon innovation and validation of new and/or untested practices through
action research in different contexts.
» evaluatior/documentation of ECCE programs on ground and identification of good
" practices for providing feedback fo. policy and programmatic unprovcment e _
compllatlon consolidation and analysis of data available on children in the country w:th T

>

W

>
& view to establish a dynamic data base, particularly from the perspective of access,
quality and inclusion.
> Regular dissemination of research is proposed to be a vital part of the' research program
. for which different activities could be proposed such as preparation of policy briefs '
based on available research ecvidence, launching of a referenced research journal,

hringing demystified research findings in wuser friendly modes to.

stakcholders/consumers such as parents, teachers etc. :
> Given the need for strengthenmg rescarch: skills and ‘capabilities, capacity building for .,
rasearch may also be considered in the areas of both quanutatwe methods and quahtatlve

research,
Regional level reseaich studics on region spec:f’ ic issues could also be undertaken collabomtlvely

e b .
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Implementing modalities: The CECED would undertake/promote research, partic ularly multl \centnc and T
multi disciplinary research, with the support of the School of Educational Studies, School of . Human"
Development Studies and other multi disciplinary expertise available within and outside the umvcrs:ty
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Adternatve modabiths would be enplored including utilizing existing 1escarch programs to strengthen the
ECID ¢« mam. Pousibilits will be vxplored Hf engaging with Colleges of Home Scicnce, Universily
Departnents and cther tenching institutions, tirough & memoranduny of undersunding (MOU), on their
postgraduate reseach porifolio tn tenms of o plamed research program on ECED. { See Strueture} In
addition. the (ypeeel pracuce ol such Center’s setting up experimental cum demeonstration centers could be
expandea to peopraphicalls larger Al arcus which may be identificd acrass states, districts, villages or in
urban setting cg. 1CNS project arcas, Centers tun by NGOs like Mobile Creches, Scwa ete as sites for
docurmnenition, exeorimentation, trialing and action rese rch. This is vapected 10 be of mutual benefit 1o
boih the Center 2na the field program since the focused intcraetion would help upgrade the quality of the
centers preschooss i the b avea into demonstration canters through evidence based inlerventions, thus
contributing w sxstemic improvement. On the aiher hand, these would provide an opportunity to document
good practices and provide a real life seuting for trialing and experimentation of CECED’s products, which
would taus have better chances of being scated up in the system. The CECED would need to develop a
systeny for ensuring sustained funding for rescarch. It may be useful for AUD (o consider providing a

corpus winch couht be refurmished through professional consultancies and other modalities.

cccce Cccre

6. 2: Quuiity, Inclusion and Capacity Building

The CECED proposes to address this objeetive under the Quality domain, by broadening the quality
discourse beyond programs and provisions to include more comprehensively  faiailial environments and
quality oflife across varivus scgments of u child’s tife from an equity perspective. Quality would be looked
at in terms of outcames and indicators, with the understanding that along with certain non- negotiable
‘ur.iversais® as siandar 3. there would be also be a need to address the heierogeneity across geographical
and sociological contexts within the couniry, particularly with regard to gender, caste, class and children
with special needs, and provide for this diversity. The outcomes would need to be therefore multi —level for
rnot only children but also for care givers, teachers and cther stakeholders. The prpcess of development of
these outcomes and indic ators would be informed by (a) the fundamental right of every child to survival ,
protection, development and education (b) different cecmmunities and stakcholders and their levels of
awareness and pereeived notions of quality and (b) sysiemic approach hal addresses all aspects of service
delivesyv including curriculum, training, physical facilities, supervision ,monitoring and evaluation.

{

This oh_Jecuw would be addressed tlirough initiating activities by CECED in collaboration with other
-nstitutions, in some of the followiny areas:

Deveiopment of a comprehensive Quality hamewor!c through stakeholder consultations. This will

a.
involve the ollowing: :

Review of current practices, curriculum and materials, training and monitoring mechanisms, fr )m

”~
the perspective of quality and inclusion and using an integrated ECED paradigm. It would 1: ke
into account parameters related to continuity and consistency across ages, special social and
physiological needs of children and developmental and contextual appropriateness and would be
applicable across public, private and voluntary sectors.

> Pr*-paranon of a draft framcwork for wide scale stakeholder consultation outlmmg emcrgmg

priorities and subsequent finalization of the Framework which could develop ino a pohcy
document.

Dexelopment z: | validation of stardards and guidelines for contextual adaptations in consonunce with
the Franmework related to curiculum, physica! facilities, service delivery stundards etc which could
facilitate plan.iing, accreditation and regulation

Development of advocacy materials to enhance understanding of ECED and deve!opmentally
and care givers and influence demand for quality services for

appropriate ohild care  for pareats
children.

o
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d_ Doveiopiein el validation ot guidelin . and tuols

“Nanecworks asd malenials : - =

Deveiopment, trialing asd validation of ditivsent models of raining whlch address lmlmng bllcl[LblLS

waining curricula and materals (pont and aon-pring for pre service, in-service and ongoing suppor;

trals e evaiuntion el wimings, acercditaion /regulaton cte,

. Development and  wvalidation  of  supervision  approaches,  moanitoring  indicators  and

measurement‘evaluation tools for management of ECED quality.

g Development of curricula and resource materials for children below & ycears including preschos! and
early primary grades and lannching of shoet and fong term training/ orientation programs in prolotype

form tor vadious categories of stakcholders, including teachers, administrators, program managers,

parciiis eIs.

Lab Area: The validation would be done through ficld based try outs and action research using the

extiisiing programs on the ground such as ICHS project, NGO programs, low cost private preschools as

lab arca (See also Seciions on Research und Structure). This lab arca would also be used for

demionstration and practice of developmentally appropriate practice in the train,ng courses, for whieh if -

will be provided systemic support. This would be included and budgeted for as a specific activity of the
CECED, supponing all other activities. Possible collaborations would bc sought with other organizations,

- o . .4-

national and international working in this area™ * - ;

6 3: Advocacy and Networking
The objective of any advocacy initiative in ECED would be 1o work towards making the ‘young

child’ morc visible 1o the larger coommuntity and more ‘included’, particutarly at the policy and
political levels. The advocacy weuld aim at helping assure children their right to survival,
protection and dc\clopment through both improved familial cnwronmenls and regulation of
quality of delivery of services for young children. T - - -
Advocacy initiatives swould therefore need to be targeted towards multiple lfevels of stakeholders-=
parcnts from diffzrent socio economic strata, schools and other institutions for children, policy
makers. legislalors, media, pediatricians etc. The key to the advocacy effort would be to
undersiand and target the differential notions and iders of quality and equity internalized and
prioritized by different stakeholders. issues of politice! economy influencing these perceptions,
and idemifcation of key advocacy agents who can hive potential impact. This would include
political advocacy as well, aimed at inclusion of the issues of the young child in election

manifestos, political dAscourses ere.

Although currently there are several organizations involved in advocacy for young chlldren in the :
country, the CECED's primary role is envisaged to ‘be to néswork with these organizations and P
help them ¢nhance the quality of their advocacy by prowdmg an evidence base for . the’
advocacy effons, through jts research component. This is expected to bring in more rigor and
credibility into the entire process, Soine of the proposed initiatives for advocacy, networkmg and

clearing house include

»  Idcmifying different models of alvecacy and analyzing the nature and extent of their-
. .. irapact, so that taere could be more informed choice of approaches and strategies.
» To facilitate networking, crcating /linking up with a network of ECCE professionals and

1.
institutions, as w ell\as other rciated networks in other sectors that address children’s needs .
and rights, for cxpenmemanon peer learning, and & coordinated and[c.uulplcn‘lcntary o
approach tov:ards commor objectives. q .

¥ To facilitate this process, developing and maintaining a resource d:rectory of prof'ess:onals

and practitioners.

10
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<ot ap vl portal thi could conneet professionals and practitioners in the field o

f

Lo b aeiass patdic, privice and voluntary sectors and provide a mode of cxperience

slaning, peer revivaw, eross foiizotion of ideds ele.

e portal 1 enable casy access 10 alrewdy created data and kinow ledge base in this field.

- Dgitzation of resvarch stucies conducted in India by varions institules and uploading on

Setting, up ol BUCE Resource ceniers for schools/teachers an a publitc-private partnership
sodie enacsel financed basiy, 1 address the needs of and influence the pace setling private

secton, fors hicls there s some good experience already in the country.

~ wollabauton with other muit- disciplinary schools and centers within and outside AUD,
And whir ather experts and profissionals including at regional and international levels, for
dnere cutting vdge and comprehensive approach to advocacy and.networking..

> Iustineting fellowships for short/long term internships in some good praclice sites for
diffc.ent categories of professionals and functivnaries, including eachers, teachers and
experienced field workers. _

~  Additional activities like developing a communication strategy for ECED, launching of a
Journal, orgapization of seminars/ conferences, exhibitions etc.

7. Structure of the CECIED

%

CECED s proposed to be auroninious wilhin the organizational structure of the University. It
will however, maintain a close link with the Schools within the university, particularly with
Schoot of Hducational Siudies and School of [{uman Development and in related disciplines.
Thes: Schouls are envisaged to provide techaical support to CEDCE, particularly for its research
and waining/teaching related activities. CECED would have a small core team, which will lead

and coordinate i1s functions.

Networking and Collaboration: In the dual interest of sustainability and strengthening the _
momenturn tor ECED, the CECED will, implement its program by engaging/networking with
existing resource institutions, 1o the extent possible. It will avoid creation of new facilities and
structures, unless necessary. Consistent with this pbilosophy, various possibilities/modalities will

be explored such as: '

The Lab area concept discussed under Section 6.1 for which the AUD may be required to get .
into an MOU with Department of Women and Child Development/Department of

Education/NGOs . i : .
CECED could enter into ap MOU with Colleges of Home Science, University Departments and

similar iastitutions that are: willing to allocate some percentage of their Masters and Doctoral .

Dissertations for ECCE/ECD and use this research mode, in addition to directly conducted .

research, for carrying out multi centric researches on an agreed and prioritized research agenda,
thus contributing to expanding the lands:ape of indigenous knowledge in this area and /or
obtaining concurrent feedback on the ECED programs. In turmn, CECED c¢ould facilitate
availability of muli‘disciplinary research expeitise to the institutions through the university and
other nenvorks, tc enhance the muitidimensionality of the research and provide a possible avenue
for publishing rescarch outputs. : '

CECED proposes to also set up a web portal and form
institwtions in ECCE  for peer learning and widening the resource base and maintaining  a

regutar disconrse nn jssnes of interest and relevance, experience sharing, joint projects; ctc. This -
network could also be drawn upon, as and whe
proposed activities.

Given the current demand and need for
with some private schools® Foundations on a coordinated quality improvement program

a Network of Professionals and.'technica'l

n required, for upsceling of the CECED’s

influencing the quality of ECED, the Center may engage

11
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ach as Lo cxample i i-servive Rosource Centerfs, o a self

deveoped in s comyulaiive moads, -
servc aining aotivities and provide fullow up support

financed basizoto stremeihien their n

Quality Axsarence: Ano adyvisory Lonnilice  will be constituted o review the programs and
aciivites o the CECED 0 will be chadred by the Vice Chancellor {AUD)Y with members represented
fro.n Hfinistries of Wooren and Child Dyovetopment, Health  and Education,” National Institutions
(NCERT. NIPPCT, NZTE), Development Panaers supporting CECLED | NGOs, professionals in
refated disciplives and some practitoners The Advisory Comnitics could also have representation
rom relmed Schools within the AUD o promene cross linkages and ensure thé Center does not
functica in isolation The Advisony Coninutiee will meet on o bi-annual basis, reviesv overall progress

and make suggestions for the next cyecle of plannmg,.

From this overarching Advisory commitlee, three smalier committees are proposed to be carved out
for ecach of the thice thematic arcas Le. (8 Research, Evalvaiion and Documentaiion; (b) Qualiny
Inchusion and Capacity building and (¢} Acvocacy and Nehsorking. These sub committees could co-
opt additional members 10 widen th: professional/technical resource base. The experts for the three
thenatic areas in ihe larger Advisory Cummitice would  be the chairpersons for the sub-committecs,
10 naintain a close link between the two commiltees. The terms of reference of these sub-committees,
wWhich vould meet oh a*as and when necded basis®, would be to provide specific technieal advice and.
support e the CECED s activities and contribute 1o assuring quality in its products. The CECED
chairperson would be the convener for these committees. A Resource Directory will be maintained of
experts in LCED and vther related disciplines, from the University and 1rom other institutions aeross
the country, whose expertise can also be tapped on demand

CECED’s Business Model: The CECLED is expected 1o reccive some core funding from the AUD
annually in addition 1o deployment of some -professional staff. The activities proposed under the
annual plan each year will be shared with inierested development agencies and  institutions who
would be invited to collaborate technically and provide financial support for activities/projects of
pority to them inciuding project stafi, as per their mandate. Over a period of time a corpus .is
exrpected to-be creatz’ from which the CECED will be in a inore cnabled pasition to launch. activities
o0 its own as well. This model is expecied 1o bring in implicitly significant elements of quality review

and assurance in it; aciviries.

8. Proposed Iinplementation pIan

The process of setting up CECCE as a functional center has been envisaged in two ‘phases. (a) pre-
project phase (b) |mplementat|on phase.

A. Pre project Phase : ( J_.:I nuary, 2009 to date )

Under this phase the following steps have been undertaken:

(a) Preparation of Drait Concept Note

{b) Consultations with International/National Funding Agencles Initial eonsuitations on the
Jconcept note were held with international agencies like Unicef, Pian International, Save the

intemational/regional experience in ECED. The. response from thesc agencies has been generally
positive and they have all endorsed the need for'the Céntei’ dnd- assured ‘fi nanclai ‘and technical -
support for activities that fall within their respective mandates. In addition, other agencies hke

UNMESCO, Ratan Tata Trust, Aga Khan Foundation are also proposed to be contacted. The © -

purpose o1 exploring pamc:pauon of these agencies is nct only to get financial support but also to

12
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o To establish the Center: S
o To rake siack of the overall current s fuation in ECED empmcal]y and consohdate basehne,

benefit Lom their mtcmzufonaf and regionat experience in this area and enable the Center (o get
morg==isililine, R T - . o

@ Mecting with Ministry of \\’omw and Child Devetapment: Since ECCE, acco:dmg ro the
business arrangement >f the GOJ, is with the Ministry of Women and Child Development
MWCD), the ministry’s endorsement of the proposed center would be helpful.  An initial
meating bas been held with Joint Seeretary, Ministiy of Women and Child Development who

endorsed the need for a Center for ECCE, to provide lechnical support to the Ministry. She
responded favorably to the proposal to have MWCE represented on the Advisory Committee.

(d) Censulurtive Meeting on Concept and Scope of CECED @ A two days’ consultation was
held e February 33-24 | 2009 1o share the Concept paper and invitediscussion on areas of
priority. and possibilities of collaboration. The participants for this consultation included
representatives from national institutions, Development Partners, Colleges of Home Science,
NGOs, professional experts and others. A report detailing the highlights of the discussions has

been prepared. The concept paper was revised based osi these discussions and shared again with

the participams ta ensure the discussions during the consultation have been incorporated to lhe
extent pussible.

(c) Finalization of Concept paper after another rotind of sharing: ’The rewsed _concept paper N

was again shared among the participants and other known ECED experts who had not been able
fa attend e consuliation, Very uscful inputs were received from some of the experts which' has
been now tncorporated in the final versicn of the concept paper.

The finslized Concept Paper is now submitied o the AUD for formal approval of the Center.

B. Implemeh ation Phase

Year 1 Plan : The activities for Year 1 huve been prioritized with the following ob_;ccnves

m e b e e e ae e s '

information for identifying needs and prlormes for medium term planmng for CECED and
subscquént tracking of progress. !

To work towards establishing the. professional credibility of the new Cente} as a techmcal
resoyrce institution for evidence based and analytical résearch, documentation and evaluation, -
To initiate networking immediately with other organizations and professional assocmtlons
create @ momentum for ECED and take the quality and ]nclusmn agenda forward. i

IO': . RS

- The activitivs thus envisagcd, which are planncd out in the attached PERT chart, _include:"

(1 Setting up of CECED and program plaming . _ _
(2) Review of Researches in ECED in India and preparation of a Policy Bricf. . L e
_ (3) Study on current staius of ECED in India and prepa.ranon of a Policy brief. ’ S
~-(4) Apalytical documentation of dxf'ferent inodels of ECED in,India. o o L
(5) Establish a data based in ECED as n repository “for information on ECED
(6) Formulation and Trialing of ‘Quality standards and a eurriculum tramework, for. guidanoe of{
public, private' and voluntary sectors “that run progrnms and for parents -and Lare glvers mt.h

emphasis on quality with equity. -
(7) Launch of aweb portal for link up with professwnal S and mstltutlons in ECED

(8) Development of a communication strategy for ECED. S |-':".
: . C13 ' '
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. ! choplan will also be developed, in accordance with .
the objectines ni CECED, ax pmt ol i Yea ! plan in consultation with the Advisory Commillees
for Research, Quadity and Fadiy and Advocaay and Networking respectively . These plans will
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Center {or g)

ey O !uhrhuud Education and Development

Afisy f'r.' it Statcunent
To conizibete towards ihe nationz] goals of social justice and equity by promoting developmentally

and coiextually appropriste EC

ETY s every child’s right to a sound foundation, and raising ECED

fo the Larefront ui policy lonmulation ard effective and uaiversal program implementation®,

!

Broad Qbjective
To enswie all children below & years, paticularly from diverse and disadvaniaged social and
econcmic setiings, get an opparfunify for a sound and equitable foundation and improve their’

, chances for life.

!

Functional Damains and Objectives

[

!

!

’ Research,

| ton, forevidence
based policy analysis

Advocacy aﬁd Nétworkimg o

Documcentation Lquity
&FEvaluation

-
Multi disciplinary and
multicentre research
focused or expanding
landscape of indigenous
knowledge on child
development/ carly

education

’—Prnmmion of Quality with

Creating momentum for quality
with equity through development
& trialing of developmentally
&contextually appropriate
standards /guidelines for planning ,
implementation and management
of ECED, in terms of curriculum,
teacher development, parental
‘awareness, supervision,

~

To link up with exnstmg
networks and create awarene

“15

regarding developmentally

a clearing house for ECED.
through a ‘single window”
approach.’

|

among all stakeholders ,in

appropriate ECED & serve as -
&

-

Proposed Structure & Businuss Model of the CECED

!

Structure

o Autonomous within organizational
structure of AUD, with close links with
AUD Schools for multidisciptinary
technical support

e A small core teain to lead and coordinate
its functions with ne'v structures /positions
wherz necessary.

e Quality assurance through
Advisory/Technical q'onm:ittees to provide
overall guidance and rev:ew progress
periodically.

¢ Program to be mlplemented in mu'h-

" centric mode Dby engaging with existing
" resource persons/institutions, to the extent
" possible, for sustainability and" systemic

impact

- = =]

Funding Mechanism PRI ;
e CECED to receive some ammal core fwxdmg,
from the AUD in addition to deployment of
core professional & administrative 'staff.+ *‘* %
e Annual plan activities proposed each year /or
for an extended period wiil be shared w1ﬂ1
interested development agencles/ GOI: and

other funding institutions for * techmcaL
_c.llaboration ‘and funding supporl‘. mcludmg f
for project staffing.. =~ .
o Over time a corpus is e*pected to be :
from whlch CECED ]Mll be el lea

& This mode] is e:tpected o (it
~ implicitly significant elemc,n@ -of % qu
review/ -assurance and . accountabthty,.

(‘F(‘ED s actlvmes o
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WNTHEODKAR UNIVERSTTY, DELHE

Sk

Y Theowgh wrewsludion in the frst meciing of the Board of Manapement, Shri
VP Rao o tis capacity as Director. Higher Educaiion, Government of b
. cone of the signatones (along with the Vice

Chancelie.) for operaing the Bank Account of the University with the

' Canura Benk, Dwurks, New Delhi

Delin i

2. DImpursuimice of @ resolution in the second mecting of the Board of
Management. Mr V.P. Rao in his capacity as the Director, Higher
Education, Goverrmnent of 3elhi had been given the additional charge of

Registrar, Ambedhar University, Dellin

Shri V.P. itac has since been appointed as Direetor, Agricultural Marketing
Board, Government of Delhi. He continues to hold additional charge as

tad

[:)_iEEcmr, Higher Edueation.
.o .
4. Shri V.P. Rao commuaiested to the Vice Chancellor telephonically on
Friday 13" Murch 2009 that he is being called for briefing for election
. .duties on Monday 157 March 2009 and he may need to ge out of station
K atmost immediately for a few weeks on election duty,

5. Inthe Jight of 4 above, the [ollowing are being proposed as resolutions for
approval by eirculation by the Board of Management. .
ke

Resolution 1

i
i
E Resolved that Shr; C.M. Sharma, Adviser, Finance will officiate as the ch.i‘s:rar of
¢ ambeckar University, Delthi during the period Shri V.P. Rao, Director, Higher

' Educaticn is out of station on clection duty.

;Resoluiiou‘?: o . _ ﬁg
:?Resolved that St C.M.Sharna, Adviser, Finance will be one of the fignatories,
-!a[ong with the Vice Chancellor, for operating the Bank Account of the Ambedkar
iUniversity, Delhi in the Canara Bank, Dwarka, New Delhi. This arrangement will

“teontinue titt Tarther instructions arc issued with the approvat of the Board of

Managemént.

'[“ LT - e it -<14% March
] : : . :
|

s W e -

Members, Board of Managéiment. 7~
| Coe
. B S NS

1. Professor Armaity Desai

7 Professor N.R. Madhava Menon TNV P\JRme/:/ﬂ’fﬂ/

LS

3. Shi V.V. Blat, Principal Secretary, Finance, Govt. of DeHtt™

Dr. G. Narendra Kumar, Secretary, Higher Education, Govt. of Delhi 6 ,-rj

6. Professor Shyam Menon, Vice Chancellor g
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